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Bridges to Practice consists of five guidebooks designed for use by literacy
programs to enhance the quality of services provided to adults with
learning disabilities. Each guidebook is designed to answer specific
questions that literacy program staff might have, such as legal issues,
screening for learning disabilities, selection of curriculum options, and
the use of effective instructional methods.
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Guidebook 2
This material is based on work supported by the National Institute for Literacy under Grant No.

X257B30002. Any opinions, findings, and conclusions or recommendations expressed in this

material are those of the author(s) and do not necessarily reflect the views of the National

Institute for Literacy.

This document is best delivered only through approved training developed by the National ALLD

Center. If you have received a copy of this document through a source other than a National

ALLD Center trainer or a person who has been trained by such a trainer, we cannot ensure that

the user will achieve the anticipated outcomes.

For more information on the training, contact the National ALLD Center at (202) 884-8185 or

(800) 953-ALLD [2553].

THE NATIONAL ALLD CENTER

The National ALLD Center, funded by the National Institute for Literacy, is a collaboration

between the Academy for Educational Development and the University of Kansas Institute for

Research in Learning Disabilities. The Center’s mission is to promote awareness about the rela-

tionship between adult literacy and learning disabilities. Through its national information

exchange network and technical assistance training, the National ALLD Center helps literacy

practitioners, policymakers, and researchers better meet the needs of adults with learning dis-

abilities. We encourage your inquiries and will either directly provide you with information or

refer you to an appropriate resource.

THE NATIONAL INSTITUTE FOR LITERACY

The National Institute for Literacy is an independent federal agency jointly administered by the

U.S. Departments of Education, Labor, and Health and Human Services. The Institute’s primary

goals are to provide leadership and coordination for literacy activities across federal agencies and

among states, enhance the knowledge base for literacy, and create a national communications sys-

tem that links the literacy field nationwide.

THE ACADEMY FOR EDUCATIONAL DEVELOPMENT

The Academy for Educational Development, founded in 1961, is an independent, nonprofit ser-

vice organization committed to addressing human development needs in the United States and

throughout the world. Under contracts and grants, the Academy operates programs in collabo-

ration with policy leaders; nongovernmental and community-based organizations; governmen-

tal agencies; international multilateral and bilateral funders; and schools, colleges, and universi-

ties. In partnership with its clients, the Academy seeks to meet today’s social, economic, and envi-

ronmental challenges through education and human resource development; to apply state-of-

the-art education, training, research, technology, management, behavioral analysis, and social

marketing techniques to solve problems; and to improve knowledge and skills throughout the

world as the most effective means for stimulating growth, reducing poverty, and promoting

democratic and humanitarian ideals.

Academy for Educational Development

Washington, D.C.
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W
elcome to Bridges to Practice. You are about to embark on a
journey designed to help literacy programs enhance the ser-
vices they provide for adults with learning disabilities. The

development of Bridges to Practice is centered around the vision of the
National Adult Literacy and Learning Disabilities Center (National
ALLD Center). This vision consists of the following beliefs:

➤ Adults with learning disabilities have specific and unique educa-
tional service needs.

➤ Literacy programs can and should meet the needs of adults with
learning disabilities.

➤ By focusing on research-based information, the National ALLD
Center can help literacy programs better meet the needs of adults
with learning disabilities.

Bridges to Practice is organized around five guidebooks designed to docu-
ment and reflect “best practices” in working with persons with learning
disabilities. What distinguishes these guidebooks from similar products is
that the content is based on research. The purpose of these guidebooks is
to influence the decision-making process of literacy practitioners in eval-
uating and selecting screening tools, curricular materials, and instruc-
tional strategies that are effective for adults with learning disabilities.
Ultimately, by making changes in the provision of services for adults with
learning disabilities, literacy programs can help countless adults reach
their potential and lead more fulfilling and self-sufficient lives.

Preface
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By the end of the Bridges to Practice training, you will have:

➤ a broader awareness of learning disabilities and their impact on the
provision of literacy services;

➤ a repertoire of skills and practical tools for tapping the creativity
and experience of those you work with;

➤ a vision of the changes you would like your program to initiate in
providing services which are more responsive to the needs of per-
sons with learning disabilities; and

➤ an action plan for how you intend to achieve those changes.

To derive maximum benefit from these guidebooks, literacy program
leaders are encouraged to participate in the companion training/profes-
sional development program developed by the National ALLD Center.
When used in conjunction with this training and the accompanying
video, Bridges to Systemic Reform, these guidebooks can provide the stim-
ulus for literacy programs to begin to address overall system change and,
thereby, to enhance the quality of services provided to adults with learn-
ing disabilities.

For more information on the training, contact the National ALLD
Center at (202) 884-8185 or (800) 953-ALLD [2553].

Mary Ann Corley, Ph.D.
Director, National ALLD Center
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L
earning disabilities is an umbrella term that describes a wide vari-
ety of disorders, including disorders in one or more of the basic
psychological processes involved in understanding or using spoken

or written language. Adults who have difficulties with listening, thinking,
speaking, reading, or writing are likely to experience problems that sig-
nificantly affect their academic achievement and their lives.

Varying estimates of the number of American adults with learning dis-
abilities range from 3 to 15 percent of the general population. An even
greater incidence of learning disabilities is likely to be found among the
population of adults with low-level literacy skills. Research has yet to deter-
mine just what that proportion is; estimates range from 30 to 80 percent.

Bridges to Practice: A Research-based Guide for Literacy Practitioners
Serving Adults with Learning Disabilities was developed through funding
from the National Institute for Literacy (NIFL), which was created by the
National Literacy Act of 1991. The NIFL’s mission is to maximize the
effectiveness of local literacy services nationwide. One of the goals of the
NIFL is to enhance the capacity of literacy service providers to identify,
teach, and support adults with learning disabilities.

In 1993, the NIFL provided funding to the Academy for Educational
Development (AED) to establish the National Adult Literacy and
Learning Disabilities Center (National ALLD Center) in collaboration
with the University of Kansas Institute for Research in Learning

Foreword
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Disabilities (KU-IRLD). Together, the staff at AED and the KU-IRLD
developed a service, research, and development agenda designed to assist
literacy practitioners in enhancing services to adults with learning dis-
abilities. This agenda was developed in recognition of:

➤ the link between low-level literacy in adults and the apparent preva-
lence of learning disabilities;

➤ the high student attrition rate nationwide in adult literacy pro-
grams;

➤ the paucity of research studies on adult literacy students with learn-
ing disabilities; and

➤ the need to improve the outcomes of adult literacy programs.

The National ALLD Center developed the Bridges to Practice series for
adult literacy program supervisors and professional development spe-
cialists. The goal of Bridges to Practice is to increase awareness among
practitioners about learning disabilities and to help program leaders
address the changes they might initiate to make their programs more
responsive to the needs of adults with learning disabilities.

By setting forth guidelines for best practices and by stimulating discus-
sions among program staff, these guidebooks can be the catalyst that
causes some literacy programs to rethink and restructure their delivery
systems to be more effective in serving adults with learning disabilities.
Programs that are responsive to the needs of adult learners ultimately
will assist greater numbers of students in achieving their goals.

Development of the Guidebooks
Research efforts in the fields of literacy, adult education, and learning
disabilities are just beginning to yield clear directions for practice.
Furthermore, what is known from research on learning disabilities has
found its way only sporadically into instructional practice. It has been
estimated that less than 10 percent of educational materials and methods
currently used in instructional settings has been validated through any
type of research (Carnine, 1995). To address this dilemma, the team at
the National ALLD Center developed a three-phase research and devel-
opment plan.

Phase 1: Gather Information from the Field

During the first phase of research and development, the National ALLD
Center staff organized focus groups, sent out questionnaires, surveyed
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resource centers, and evaluated current screening practices and instruc-
tional materials. Through this research, the staff

➤ identified the beliefs, issues, and values of practitioners in the fields
of literacy and learning disabilities;

➤ identified and validated standards for developing, evaluating, and
selecting practices related to screening and instructional materials
for serving adults with learning disabilities; and

➤ identified current practices related to serving adults with learning
disabilities.

The last step in this phase was to develop and field-test procedures relat-
ed to teaching literacy providers to apply the standards to screening prac-
tices and instructional materials.

Phase 2: Integrate Research and Write Guidebooks

During the second phase of research and development, the National
ALLD Center staff integrated the knowledge they had gathered during
the first phase and used this information as a basis for the first four
Bridges to Practice guidebooks. The staff also developed training for using
the program and field-tested the guidebooks to determine how literacy
service providers could use the information to improve services for
adults with learning disabilities.

Phase 3: Review and Refine Guidebooks

After the first four guidebooks were developed, the National ALLD
Center staff used field-test results and reviews of external evaluators to
revise the guidebooks. They also collaborated with the four NIFL-fund-
ed Learning Disabilities Training and Dissemination (LDTD) hubs and
developed the professional development guidebook (Guidebook 5) to
enhance the dissemination of information contained within the Bridges
to Practice series.

Because of ongoing research and development in the fields of adult liter-
acy and learning disabilities, additional information will be continuous-
ly added to these guidebooks so that they reflect the most current knowl-
edge concerning adults with learning disabilities.

Ensuring Success
The fields of adult literacy and learning disabilities represent many audi-
ences and interest groups. The Bridges to Practice guidebooks provide

F O R E W O R D B R I D G E S  T O  P R A C T I C E x i i i
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information about learning disabilities and their impact on literacy pro-
grams. However, these guidebooks cannot compensate for the develop-
ment of specialists in learning disabilities and professional training.
Ideally, literacy services for adults with learning disabilities should be
organized and delivered by, or under the direct guidance of, a practition-
er who is a “master” in providing instruction to those who struggle with
learning and learning disabilities.

Terminology Used in the Guidebooks
For consistency throughout these guidebooks, the term “practitioner” is
used to describe persons who provide direct services to adults with learn-
ing disabilities. Practitioners can be tutors, teachers, program leaders, or
volunteers.

These guidebooks specifically focus on adults who are either diagnosed
as, or suspected of, having learning disabilities. On occasion, particular-
ly for the sake of simplicity within tables and charts, the term “learner”
is used to refer to adults who have, or may have, learning disabilities.

Because of the limited amount of research on programs and practices avail-
able for adults with learning disabilities, many of the practices referenced in
these guidebooks represent best practices across the field of learning dis-
abilities, and require translation for use in the adult community. Therefore,
the terms “person with learning disabilities” or “individual with learning
disabilities” imply that learning disabilities are a lifelong condition.

In some instances, again for simplicity, the abbreviation LD is used for
learning disabilities, as in the term “LD-appropriate literacy services.”
When the term “accommodation” is used to describe the responsibilities
of adult literacy programs, it refers to changes that are legally required to
allow the adult who has been diagnosed with a learning disability to
access and profit from the basic or essential services provided by a pro-
gram. The term “adaptation” refers to the routine changes that a teacher
makes during instruction to increase student learning. Adaptations are
usually not legally required and may be thought of as good teaching
practices responsive to the heterogeneity within any group of learners.

Finally, the term Bridges is frequently used to refer to the entire set of
guidebooks in Bridges to Practice, and the term “guidebook” is used to
refer to each of the five guidebooks included in the series.

N A T I O N A L  A D U L T  L I T E R A C Y  A N D  L E A R N I N G  D I S A B I L I T I E S  C E N T E R
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Seizing the Opportunity!

A Call to Action

Adults come to literacy programs for a variety of reasons: they want to get
a job or a better job; they want to help their children with their school-
work; or they want to be able to read a newspaper or write a letter. In
essence, they want to improve their lives. Many of these adults may only
consider approaching a literacy program for help when faced with serious
personal embarrassment, struggles with friends and family, or the immi-
nent loss of employment. It takes great courage to face these fears and take
those first steps to walk through the doors of a literacy program.

Literacy programs may view the provision of services for adults with
learning disabilities as a problem or an impossible challenge, especially
when faced with limited financial resources, limited or poorly designed
professional development experiences, and a shortage of personnel.
However, there is no shortage of caring or commitment on the part of
literacy practitioners. They know first-hand the joys and rewards felt by
learners who have met their goals. Most literacy programs and practi-
tioners will welcome and seize the opportunity to improve services for
learners, provided they can identify the necessary resources and tools.

One challenge for literacy programs and practitioners is to change their
views about learning disabilities and the impact of learning disabilities
on the provision of services to learners. Literacy programs cannot over-
look the fact that their learners’ real-life responsibilities and obligations,
combined with a real history of failure, embarrassment, and fear, shape
a set of conditions that require a significant amount of staff planning and
creativity. They must thoroughly understand the circumstances which
shape their actions to develop high-impact programs.

Shaping an Agenda

In 1994, the National Joint Committee on Learning Disabilities
(NJCLD), an interdisciplinary consortia of organizations formed to
review issues surrounding learning disabilities for educational and gov-
ernmental agencies, identified the following eight issues that should be
used to shape decisions about programming for adults with learning dis-
abilities (National Joint Committee on Learning Disabilities, 1994):

1. Learning disabilities are both persistent and pervasive throughout
an individual’s life. The manifestations of the learning disability can
be expected to change throughout the life span of the individual.

F O R E W O R D B R I D G E S  T O  P R A C T I C E x v
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2. At present there is a paucity of appropriate diagnostic procedures for
assessing and determining the status and needs of adults with learn-
ing disabilities. This situation has resulted in the misuse and misin-
terpretation of tests that have been designed for and standardized on
younger people.

3. Older adolescents and adults with learning disabilities frequently
are denied access to appropriate academic instruction, pre-voca-
tional preparation, and career counseling necessary for the develop-
ment of adult abilities and skills.

4. Few professionals have been adequately prepared to work with
adults who demonstrate learning disabilities.

5. Employers frequently do not have the awareness of, or sensitivity to,
the needs of adults with learning disabilities. Corporate as well as
public and private agencies have been unaware of the issue, and
therefore have failed to accept their responsibility to develop and
implement programs for adults with learning disabilities.

6. Adults with learning disabilities may experience personal, social,
and emotional difficulties that may affect their adaptation to life
tasks. These difficulties may be an integral aspect of the learning
disability, or may have resulted from past experiences with others
unable or unwilling to accept, understand, or cope with the person’s
disabilities.

7. Advocacy efforts on behalf of adults with learning disabilities cur-
rently are inadequate.

8. Federal, state, and private funding agencies concerned with learning
disabilities have not supported program development initiatives for
adults with learning disabilities.

In addition to these concerns identified by the NJCLD, adults with learn-
ing disabilities are frequently viewed as not having real disabilities and,
as a result, are often not given access to information about their civil
rights and about how to become their own advocates for these rights.
Consequently, they are denied the information they need to bring about
change for themselves and to take control of their lives.

An Agenda for Action

Improving the overall quality of how our society responds to adults with
learning disabilities is a global issue which needs to be addressed by soci-
ety in general. There are, however, unique responsibilities within the field
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of adult literacy. The field must acknowledge that it has a significant his-
tory of inaction and that there has been an absence of information about
effective services for adults with learning disabilities. With this acknowl-
edgment, program leaders can make a commitment to take the first step
in carrying out a new agenda for radically changing current practices in
literacy programs. This opportunity to change the lives of millions of
adults cannot be missed.

Every literacy program in America can embark on an aggressive cam-
paign to develop high-quality, high-impact literacy services for adults
with learning disabilities. To do this, every literacy program should make
the following commitments:

➤ Understand, use, and demand more research-based practices.
When research is not available to guide practice, literacy programs
should demand that federal or state funding be provided to develop
practice, and thoroughly test the practices on adults with learning
disabilities.

➤ Believe that they can improve all literacy services by improving
services for adults with learning disabilities. Practices for serving
adults with learning disabilities are based on the idea of providing
explicit and structured instruction while honoring and building on
the perspectives, knowledge, skills, and experiences of the individ-
ual. The process of understanding and then trying to achieve this
balance is at the very heart of offering LD-appropriate literacy ser-
vices.

➤ View all those in literacy programs as having a high probability
for having learning disabilities. Not everyone enrolled in literacy
programs has learning disabilities. However, most adults with low
literacy skills are likely to have learning disabilities. Many of these
individuals will not seek formal diagnostic testing to confirm a
learning disability. Instruction that is appropriate to learning dis-
abilities—whether or not a learning disability is confirmed—
should be the rule rather than the exception in literacy programs. In
addition, literacy programs should continuously consider, at all
phases of an adult’s participation in a program, whether confirma-
tion of a suspected learning disability could provide civil rights pro-
tections that might have a positive impact on the adult’s success in
life.

➤ Make the improvement of LD-appropriate literacy programs a
top priority. To create changes that are required, programs need to
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embrace policies and procedures that will ensure high-quality ser-
vices for adults with learning disabilities. These policies include
spending more time learning about learning disabilities, assessing
learning problems, developing effective instructional plans, using
high-quality instructional methods, and developing necessary com-
munity linkages.

➤ Enlist private and public organizations to help shape a new sys-
tem of thinking about civil rights and develop policies and ser-
vices related to learning disabilities. Changing current practice in
literacy programs is only part of the solution. If literacy programs
try to do this alone, their efforts will always be inhibited by
resources, time, and the problems associated with transferring new
knowledge and skills into the real world. They must develop links to
the community that will ensure adequate resources, support, and
follow-up. By making these connections, literacy programs can
ensure that adults with learning disabilities can continue to be suc-
cessful, not only in literacy programs, but in life in general.

How practitioners think and interact with adults with learning disabili-
ties affects the adults in many ways, such as their ability to learn or their
self-perception, hopes, fears, and accomplishments. Adults with learning
disabilities sometimes have few allies to stand by them and champion
their cause. Literacy practitioners are among the few professionals that
adults with learning disabilities can turn to for help fighting the battles
that they face every day of their lives.

Although their resources are few and their numbers small, literacy prac-
titioners possess the greatest asset of all—relentless courage. They have
nothing to lose and everything to gain by accepting this call to action to
help improve the lives of millions of adults with learning disabilities.
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Overview of Guidebook 2: 
The Assessment Process
This is the second of five guidebooks in the Bridges to Practice series. The
purpose of the series is to help literacy programs and practitioners
(teachers, tutors, volunteers, and program leaders) develop or improve
services to adults with learning disabilities.
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Guidebook 2 is divided into four sections. The information included in
these sections will help program staff to answer the following questions
about assessment:

➤ How can literacy program staff ensure that assessment practices in
adult literacy programs increase the success of adults with learning
disabilities?

➤ When should assessment be done?

➤ What kinds of information should be collected?

➤ What additional assessment should be considered if program staff
suspect that the adult may have a learning disability?

➤ How is screening different from diagnosis and when is each appro-
priate?

➤ What is “informed consent” and when must it be obtained?

➤ What screening instruments are available to literacy programs?

➤ How can literacy practitioners effectively select screening instru-
ments?

➤ How can literacy practitioners effective use screening results?

➤ How can literacy programs counsel the learner about screening
results?

➤ How can literacy programs link the learner to community
resources?

Section 1: Introduction to Assessment

This section describes the steps in the assessment process: the intake
interview, developing the instruction plan, instructing the learner, and
then reviewing and evaluating the learner’s progress. Several useful
forms for gathering information from the learner are presented.

Section 2: Screening for Learning Disabilities

This section describes the many issues related to a literacy programming
providing screening. The difference between screening and diagnostic
testing is explored, as well as the difference between assessment for
instructional purposes and for identification of possible learning disabil-
ities. Some adults will want further diagnostic evaluations so the impor-
tance of community linkages is emphasized.
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Section 3: Selecting Screening Instruments

This section describes the differences in screening instruments and some
of the problems with current screening instruments. An important part
of this section is Standards for Selecting Screening Materials, a validated
process created for this guidebook. From this effort, the report cards in
Appendix B provide information on many popular screening instru-
ments.

Section 4: Systems and Program Change

This section presents information about how to promote program and
systems change related to services for adults with learning disabilities.
Bridges to Practice was field-tested to determine how it might stimulate
literacy programs to begin developing and implementing plans to change
practice associated with learning disabilities. Programs participating in
the field test completed a needs assessment, and staff developed goals
and plans to improve program services. Bridges to Practice was then
modified based on data collected in the field test. That change process, as
refined through the field test, is reflected in these guidebooks.

Case Studies

Throughout this guidebook, there are case studies about Alex and Delia
who were introduced in Guidebook 1. Their experiences in adult literacy
programs are helpful in illustrating the practices described in these
guidebooks. Because their needs vary, at a certain location there may be
an example using either or both adults.

O V E R V I E W  O F  G U I D E B O O K  2 B R I D G E S  T O  P R A C T I C E 3
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A
ssessment is an ongoing process within an educational program.
Virtually all adult literacy programs administer placement tests
in academic skill areas to determine the level at which to begin

instruction for each student. Throughout the instructional cycle, pro-
grams also conduct both formal and informal assessments of learner
progress and mastery of content.

Assessment begins at the adult learner’s initial point of contact with the
literacy program. It ends only when the learner has achieved his or her
goals, transitions to another program, or simply chooses to leave.

The primary purpose of assessment is to help shape program decisions.
Because assessment is the collection of information about an individual
learner, it is the centerpiece of the instructional cycle (see Figure 1.1). It
provides the program, the practitioner, and the learner with the tools
they need to make good decisions or to rethink previous decisions if the
learner’s progress seems too slow.

The use of assessment to help shape instructional decisions is an effec-
tive practice for any adult literacy program. For programs serving adults
with learning disabilities, it is an essential component. Each adult learn-
er presents a different set of challenges and opportunities based on his or
her strengths, skills, needs, prior learning experiences, hopes and expec-
tations, and the type or severity of any learning disability which may be
present. This makes it essential that program staff, together with the

S E C T I O N  1

Introduction to Assessment
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adult learner, make the best possible instructional decisions at the appro-
priate points throughout the instructional cycle.

Different types of information about the learner are collected at the fol-
lowing various points throughout the instructional cycle: the intake
phase, when the learner first enters the literacy program; the planning
phase; instruction; and the review and evaluation phase. The following
sections describe the types of information that may be collected during
each phase.

The Intake Phase
In many literacy programs, the initial information gathering is done dur-
ing the intake process, which is typically conducted by a specially trained
staff person. In some literacy programs, however, the practitioner
(teacher, tutor, or volunteer) conducts the intake interview during the
first meeting with the learner.

The staff member who conducts the intake interview should collect
enough information about the learner to be able to answer the following
questions:

➤ Do the learner’s goals and needs fall within the scope of services
provided by the literacy program, or should the learner more
appropriately be referred to another program, such as ESOL,
employment readiness, or GED preparation?

➤ What appear to be the learner’s instructional needs?

➤ What is the learner’s educational and employment background?

➤ Has the learner self-disclosed that he or she has a learning disability?
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Assessment as the centerpiece of
the instructional cycle.
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Examples of the types of information that can be collected to help
answer these questions relate to the learner’s

➤ demographics (sex, age, ethnic group, geographic location, etc.)

➤ family

➤ previous education experience

➤ current job/employment history

➤ reasons for coming to the program

➤ vision or hearing acuity and use of eyeglasses or hearing aids

➤ strengths, talents, and abilities

➤ interests

➤ needs

➤ academic skill levels

➤ potential obstacle(s) to regular attendance, such as limited trans-
portation or child care

➤ view of how he or she learns best.

This type of information can be gathered through a variety of sources,
including informal discussion with the learner, use of standardized tests,
use of informal assessment measures, and, if the opportunity presents
itself, through interviews with the learner’s family members, employers,
or co-workers.

Before you begin to gather this information, however, it is important that
you take the time to describe to the learner the types of information that
will be collected during the intake interview, and explain why it is being
collected. Sometimes it is helpful to use a graphic organizer, such as the
one in Figure 1.2, to guide your discussion with the learner. The organizer
provides a mental picture of the intake interview for the learner, as well as
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Sample advance organizer for
collecting information about the
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the sequence of information to be gathered. If the learner is a beginning
reader, you can use pictures instead of words in the graphic organizer.

Prior to the start of formal or informal testing to identify the learner’s
skill levels and strengths and to determine his or her needs, ask the learn-
er about his or her strengths and challenges. Most adults, despite acade-
mic deficiencies, know a great deal about their own strengths and chal-
lenges, and can provide invaluable information about the ways they learn
best. Adults with learning disabilities may have learned to rely on a men-
tor or a spouse, and therefore may have developed unique ways to com-
pensate for or even take advantage of their learning disabilities. By
involving the learner in the planning process, you are confirming that
you value the learner’s input. Figure 1.3 provides a handy form to record
the learner’s observations and comments. In the case of a beginning
reader, you can read the form to the adult and record his or her answers.

Case Studies

Gathering Information During the Intake Interview

A L E X

During Alex’s initial intake interview with Joel, the literacy coordinator
at the Community Learning Center, he explained that he was tested
for learning disabilities in elementary school. He remembered receiv-
ing special education services throughout his school years, and
thought that his mother probably still had the records from school.
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Strengths and Challenges Form
Directions: fill out the following form. You must provide a strength before you
describe a challenge.

Name: Return this form on (date):

ChallengesStrengths

FIGURE 1.3

Strengths and chal-
lenges form to use
during the intake

interview.
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Alex also said that he never really understood his learning disability,
but remembers going to special classes and feeling dumb.

Alex is frustrated because he cannot read and write. He wants to
improve his skills so that he can get a better job and help provide for
his wife and family. He is about to become a father and is fearful that
he will not be able to read to his child. During the discussion, Alex
expressed that he always understood a subject in school whenever it
was read to him. However, he also said that while he understood what
was being read to him, he had a hard time remembering information
later and it was too hard for him to try to follow along as someone
else read.

Joel explained that it would be important to determine his current
reading and writing skills. Alex completed a reading and writing place-
ment test and then a follow-up appointment was scheduled. Joel
asked him to bring in his reports regarding his learning disability, if
available.

At the follow-up meeting, Joel introduced Alex to his tutor, Wilma.
Together, Joel and Wilma reviewed the placement testing with Alex.
Joel explained that Alex has significant difficulty with sounds and sin-
gle word decoding. They discussed his trouble with breaking down
words into syllables. “That’s true,” Alex said. “I either know a word or
I don’t. If I don’t know it, I guess, but I never know if my guess is cor-
rect.” Because he is bright, he is able to guess at many words within
context. However, because he can only decode a limited amount, he
has limited his comprehension when he tries to read independently.
Even with his guessing, he is able to obtain a reading score which is
only at the end of grade 2 level.

During this follow-up meeting, Alex, Joel, and Wilma also reviewed the
records brought in by Alex. These were not complete and Alex
explained that his mother found only two things: a report which indi-
cated that Alex had an average cognitive ability on an IQ test given to
him in grade 6, and an Individualized Education Plan (IEP) from high
school. The IEP included a listing of accommodations that had been
implemented during his junior year: peer note-takers in class, oral
exams, textbooks read to him, and/or taped texts. The IEP team had
concluded, based on the diagnosis of learning disability, that accom-
modations would help Alex get through school and that programs to
directly address Alex’s literacy needs would not help him meet gradu-
ation demands. Although the IEP indicated that accommodations had
been provided for Alex, there was little evidence that Alex had been
taught how to request accommodations or to use them appropriately.
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Alex agreed to sign a release form so that the Community Learning
Center can secure additional records from school. Joel will then con-
tact his school to request previous testing information and plan to
meet with Alex and Wilma again.

D E L I A

During the initial intake interview, Joel, the literacy coordinator at the
Community Learning Center, asked Delia about her education and
work histories. Delia talked about dropping out of school in the 9th
grade because she was increasingly frustrated. Bored, she felt like
she simply “wasn’t getting it.” Delia reported that she had a lot of
trouble spelling and didn’t like to write. She said she did not receive
additional help for reading in school. Although she was well liked and
had many friends, she continually fell behind in classes. The teacher
seemed to always talk too fast, and Delia couldn’t keep up.

Delia reported that since leaving school she has had a few different
jobs—many of them involved working with plants—but she is frus-
trated with doing the same things at work day after day. She is 47
now, and doesn’t want to leave her job, but she would like to be able
to do some different tasks, which might include reading labels, writ-
ing reports, etc. She wants better opportunities at the nursery and
she believes that this will be possible if she can improve her reading
and writing skills.

Joel used Delia’s information to determine the tests and sample tasks
to use for her placement testing. To assess Delia’s reading and writing
skills, he selected materials that were the approximate skill levels at
which he judged Delia able to perform, based on their discussion. The
materials were also consistent with assessing performance relative to
the types of reading and writing tasks Delia stated that she wanted to
perform. Joel also kept in mind that Delia reported being frustrated by
difficult literacy tasks, so he selected materials he knew were user-
friendly in their implementation format and that would allow Delia to
demonstrate both her strengths and weaknesses.

Delia took a reading placement test at the end of her initial intake
interview. Results indicate that her sight-word reading ability is strong,
and her word-attack skills are sufficient, although there are some
problems noted in final digraphs. However, her comprehension skills
are weak, and she has genuine difficulty with summarizing, sequenc-
ing, paraphrasing, and silent reading comprehension. She possesses
basic knowledge about a variety of subjects, and answered concrete
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questions at a higher reading level. Joel noted that, in oral readings,
Delia frequently asked to have the directions repeated, especially
those that involved multiple steps.

Joel asked Delia whether she had had her hearing and vision tested
recently. “That’s funny,” Delia said, “my boss just asked me if I need-
ed my hearing checked because I keep asking him to repeat things.”
Delia said she had not had her vision or hearing tested in a long while
and that she would be willing to have these assessments done local-
ly. Joel gave Delia a list of places where she might be able to get free
vision and hearing checks. Delia was able to get the vision and hear-
ing screening tests done right away. Within a few days, she and Joel
were able to have a follow-up meeting, and Delia was able to let him
know that the vision and hearing tests did not indicate any problems.

Joel matched Delia with Jan, one of the program’s most experienced
tutors. Jan is talented and has participated in almost all of the ongo-
ing professional development workshops sponsored by the CLC over
the past several years. Specifically, Jan has received special training
and is experienced in providing highly structured, direct, and explicit
multisensory reading instruction. Jan also shares some important
interests with Delia, particularly her interest in gardening.

Jan and Joel discussed the preliminary information gathered about
Delia through the intake and placement testing process. Joel made
sure that Jan understood that they must continue to gather informa-
tion and will probably need to continually examine Delia’s progress.
He asked Jan to make observation notes about the tutoring sessions
right from the outset, so that they can meet with Delia to discuss her
reading progress and profile.

The Planning Phase
Planning for instruction is a critical phase. To keep the learner interest-
ed, motivated, and regularly attending class or tutoring sessions, you
need to ensure that the lesson content, materials, and structure of the
instruction match the learner’s needs, interests, strengths, ability levels,
and preferred ways of learning. For more information about planning
for instruction, refer to Guidebook 3: The Planning Process.

Use the assessment/intake information gathered up to this point to
answer the following questions:

➤ What is the best curriculum area for the learner to begin with?

➤ What are the learning goals and objectives?
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➤ What should be taught in each unit and lesson?

➤ What materials are most appropriate for use with this adult?

The Instruction Phase
Some of the most valuable information about a learner comes from the
practitioner’s observations after instruction begins. It is here that the practi-
tioner gains information needed to answer questions such as the following:

➤ What type of physical environment (lighting, noise, etc.) helps or
hinders the learner?

➤ Does the learner need a lot of feedback, or is he or she comfortable
working independently for short periods of time?

➤ What kinds of pacing does the learner need?

➤ How much reinforcement does the learner need to master a new
skill?

For more information about the characteristics of adults with learning
disabilities, refer to Guidebook 1: Preparing to Serve Adults with Learning
Disabilities. For more information about effective instructional princi-
ples and teaching methods for adults with learning disabilities, refer to
Guidebook 4: The Teaching/Learning Process.

The Review and Evaluation Phase
The review and evaluation of a learner’s progress are done continuously
throughout the instructional cycle. It is through both informal observation
of the learner engaged in specific learning tasks as well as through more for-
mal unit mastery tests that the practitioner can assess a learner’s progress.
During this stage of the instructional cycle, the practitioner and the learner
gather information to help answer questions such as the following:

➤ How much progress is the learner making toward the stated learn-
ing goal?

➤ Which instructional strategies have worked best, and which need to
be modified?

➤ Have any new needs arisen since the current instructional plan was
put into place?

➤ What additional adaptations are needed in the educational plan or
in instruction?
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Case Studies

Reviewing and Evaluating the Instructional Plan

A L E X

When his school records arrived, Alex reconvened with Joel and Wilma
to check his progress and review the records. The records clearly indi-
cate that Alex had been diagnosed with a learning disability. Although
Wilma is not an expert in learning disabilities, she is able to deter-
mine that Alex consistently has difficulty with word-attack skills and
spelling, despite his average cognitive ability. According to the results
of his school records, he showed performance characteristics that
indicated that significant language processing problems were proba-
bly at the root of his reading problems. The report mentioned that
dyslexia was suspected.

The school records help to confirm that structured reading instruction
emphasizing the processing of language is appropriate for Alex. The
records also indicate that the school had modified its instructional
programs to include methods that would help Alex pay attention for
longer periods and increase information processing. One teacher stat-
ed that she frequently had Alex say the word under his breath so that
only he could hear the sounds while he used his finger to slide under
each word part as he said it. She reported that this multisensory
approach of saying the word, hearing the word, and physically
responding gave him a strategy that he could use to sound out words
when he was alone. Alex stated that he thought this approach helped
him pay attention and think about what he was doing.

D E L I A

After Delia attends four instructional sessions, Joel and Jan meet to
discuss several observations Jan had made about Delia’s reading
strengths and weaknesses. Her observations confirmed what was
learned in the initial intake and placement testing. Additionally, Jan
noted that Delia has significant problems in sequencing and recall-
ing information. The memory problems appear to slow Delia’s learn-
ing of information and procedures; she seems to have problems
accurately recalling procedures she had practiced with Jan in previ-
ous sessions, although it appeared at the time that she had mas-
tered these procedures.

Joel believes there are indications that Delia may have a learning dis-
ability. He bases his opinion primarily on observations made since
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Delia first came to the CLC. Joel has participated in numerous work-
shops on learning disabilities, sponsored collaboratively with other lit-
eracy programs in the region, and has worked with the clinic at the
local university to better understand how individuals with learning dis-
abilities might process information differently from other adults.
Although he does not consider himself an expert in learning disabili-
ties, he has begun to feel confident in his ability to detect consistent
patterns of behavior that might indicate the presence of a learning
disability.

Based on previous experiences with adults with learning disabilities,
Joel notes that, both in testing and in one-on-one tutoring, Delia
demonstrates consistent difficulty with specific word-reading skills,
and with particular comprehension strategies. However, she seems to
have developed some word identification and comprehension skills
quite well. Also, Delia appears to have difficulties remembering what
she has been taught, and these difficulties appear to be impeding her
learning of certain skills. Because of a recent vision and hearing
check-up, Joel knows that neither hearing nor vision problems are
responsible for Delia’s performance. He knows that learning disabili-
ties most often affect specific areas of performance, instead of gen-
eral performance, but that repeated problems in specific areas can,
over time, cause general performance problems. Joel also knows that
difficulty with organizing and remembering information for later use is
typically associated with the presence of learning disabilities.

Because CLC has been working on developing policies and resources
over the last few years to improve services for adults with learning dis-
abilities, Joel spent some time reviewing the program’s resource
library. He also decided to contact one of the professors at the local
university who specializes in learning disabilities at the clinic that he
visited. At the same time, he and Jan tried to determine how to
improve Delia’s experiences at the CLC. After discussing their con-
cerns, and after Joel discussed Delia’s concerns with the staff at the
university clinic, Joel and Jan decided to meet with Delia to discuss
her progress, their concerns, and what the next steps might include.
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U
p to this point, the discussion has centered around assessment
in general, i.e., assessment for use in helping to shape good pro-
gram decisions. In some cases, however, you and the learner

may decide to use a screening instrument to determine the likelihood of
a learning disability. A literacy program which considers the needs of
persons with learning disabilities will also include the component of
screening for learning disabilities.

It is important to note here that screening alone does not identify
whether a person has learning disabilities. Screening is simply the first
step in a much longer testing process. Results of LD screening are used
by program staff to determine whether the learner should be referred for
further testing which may lead to a diagnosis of learning disabilities.

The Role of Screening
In general, screening is done for a variety of reasons. For example, appli-
cants for a driver’s license must pass a vision screening test to determine
whether their vision meets the requirements for being able to drive safely.
More specific information about the person’s vision, and how to correct
impairments, would require testing by an optometrist or ophthalmologist.

Other screening instruments, such as academic screening tests, contain
only a small sample of items from a variety of subjects (e.g., reading,
math, or spelling). Because the number of items is small, it does not take

S E C T I O N  2

Screening for 
Learning Disabilities
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a lot of time to do this kind of screening. However, the results of this kind
of screening are inconclusive: they do not diagnose the learner’s acade-
mic strengths and weaknesses in each skill area, but only give a rough
estimate of the learner’s overall skill levels.

Screening instruments, including those for learning disabilities, have
most or all of the following characteristics. They are

➤ helpful in determining the need for further testing;

➤ inexpensive;

➤ quick to administer, score, and interpret;

➤ appropriate for large numbers of persons, and may sometimes be
administered in a group setting;

➤ narrow in purpose;

➤ able to provide a superficial assessment of several areas, such as lan-
guage, motor, or social skills; and

➤ usable without extensive training of staff.

VISION AND HEARING SCREENING

Many adults have vision and hearing problems. Therefore, many par-
ticipants in literacy programs may have vision or hearing impairments;
moreover, these impairments may have hitherto gone undetected.
Adults who struggle to see printed material, frequently ask for state-
ments to be repeated, or seem unable to engage in meaningful dialogue
may actually have vision or hearing problems. Therefore, a first step in
the assessment process for adults who are experiencing difficulty learn-
ing should be referral for vision and hearing screening. Literacy pro-
grams can network with community agencies such as Lions’ Clubs and
the Red Cross to ensure that adequate vision and hearing screenings
are available to their learners free or at reduced cost.

Screening Versus Diagnostic Testing
It is important to note here that screening is different from diagnostic
testing. Screening results, by themselves, cannot determine the presence
of learning disabilities. The results from screening are used by program
staff and the learner to decide whether the learner should be referred for
further testing with a diagnostic battery that could determine the pres-
ence of a learning disability. Screening for learning disabilities (1) is
administered by literacy program staff, and (2) answers the question,
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“Should this person be referred for further testing to determine if he or
she has a learning disability?”

Diagnostic testing, on the other hand, must be conducted by a qualified
professional, such as a psychologist, clinician, or educational diagnosti-
cian, who is licensed to administer psychoeducational batteries. One of
the questions that diagnostic testing answers is, “Does this person have a
learning disability?” Only diagnostic testing, and not LD screening, can
answer this question. The professional who administers the diagnostic
testing prepares a written report which indicates the nature of the learn-
ing disability and makes recommendations for further actions, including
appropriate interventions for the learner to meet with success.

Determining When to Screen
Screening can be administered at any time during the instructional cycle
if the practitioner or the learner identifies the need. The practitioner’s
direct observation of the learner during instruction is probably the best
source of information about the learner’s likelihood of having a learning
disability. However, program staff can elect to use an LD screening instru-
ment to collect additional information about the learner. For a discussion
of standards for selecting a screening instrument, refer to Section 3:
Selecting Screening Instruments in this guidebook. For report cards on
several screening instruments that have been evaluated in a double-blind
review process using these standards, refer to Appendix B.

Literacy programs should have clear policies about screening for learn-
ing disabilities. For example, one option would be to conduct screening
during the intake process for every adult who enters the program. The
advantage of this policy is that you do not need to obtain the learners’
informed consent. It is only when a procedure such as screening is used
selectively for some, but not all learners, that you must obtain informed
consent before you can legally proceed. (For a discussion of the process
for obtaining informed consent, refer to page 24 of this guidebook.)

The disadvantage of conducting screening uniformly for all learners is
that the procedure adds time to the intake process, although not every-
one who enters an adult literacy program needs to be screened. Programs
may find it more helpful to have the teacher or tutor work with learners
first by observing each learner’s progress and then refer for screening
only those persons who are not making the expected progress.
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Because of the limitations of available staff time and resources, every lit-
eracy program needs to answer the question, “Should time, effort, and
money go into further instruction, or further assessment?”

Screening can take place at various points in the instructional cycle, as
shown in Figure 2.1.

N A T I O N A L  A D U L T  L I T E R A C Y  A N D  L E A R N I N G  D I S A B I L I T I E S  C E N T E R

1 8 B R I D G E S  T O  P R A C T I C E  G U I D E B O O K  2 :  T H E  A S S E S S M E N T  P R O C E S S

Intake interview
and

placement testing

Planning
(Bk 3)

Teaching/Learning
(Bk 4)

Meet
goal(s)

and
exit

Review

Evaluation

Screening options
(Bk 2)

Screening options
(Bk 2)

Screening options
(Bk 2)

Diagnostic
testing

Diagnostic
testing

Diagnostic
testing

(Bk 2)

FIGURE 2.1

The assessment process, with
optional points when screening
might take place. Dashed lines
indicate optional paths.

ALLD LD Guidebook 2.FIN  1/14/02  4:25 PM  Page 18



Obtaining an Official Diagnosis 
of Learning Disabilities
There are advantages and disadvantages to being officially diagnosed
with a learning disability. The practitioner should review both sides of
the issue with the learner before proceeding. Whether screening results
indicate the possible presence of learning disabilities, or the adult
requests that a diagnostic evaluation be conducted, the learner needs to
understand the possible consequences of an official diagnosis.

Advantages of an Official Diagnosis

The primary advantage of an official LD diagnosis is that the learner can
obtain accommodations and protections necessary for success in
instructional, work, and testing settings (e.g., entrance tests to postsec-
ondary institutions, certification or licensure testing, or GED testing).
Persons with diagnosed disabilities are entitled to protections against
discrimination. In addition, they are eligible for special services and
accommodations. These protections are established under federal laws,
such as the Americans with Disabilities Act (PL 101-336) and Section
504 of the Rehabilitation Act (PL 93-112) and accompanying regula-
tions. (For more information about these laws, refer to Guidebook 1:
Preparing to Serve Adults with Learning Disabilities.)

The other advantages of an official diagnosis are not as concrete as obtain-
ing accommodations, but are equally important. The learner can take great
comfort and relief in knowing the basis of his or her learning or perfor-
mance problems. The diagnosis helps the adult both understand his or her
learning disabilities and determine the best ways to address them.
Diagnostic information can be both a source of emotional support for the
learner and a guide for making instructional or accommodation plans.

Finally, the learner can now identify the signs of learning disabilities in
others. Because learning disabilities can be hereditary, watching for these
possible signs in his or her children can be helpful.

Disadvantages of an Official Diagnosis

There are two disadvantages of an official LD diagnosis. First, the cost of
diagnostic testing can be prohibitive. Second, the diagnosis may not be
worth the effort and resources required because it yields few positive
consequences for the learner. In some literacy programs, an LD diagno-
sis may not change the services the adult receives in the literacy program,
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and thus the diagnosis may not have an impact on the learner’s person-
al or work life. Literacy programs often can help the learner meet with
success by making instructional adaptations, even though there is not a
documented learning disability.

Sources of Diagnostic Services
Because few literacy programs have a psychologist on staff to conduct
diagnostic evaluations for identification purposes, practitioners typical-
ly refer adults for services. Referrals can yield valuable results if the right
professionals and agencies are involved. The learner most likely will
depend on literacy program staff to provide specific recommendations
about how and where to obtain a comprehensive evaluation for learning
disabilities. Making a good referral requires knowledge of the communi-
ty’s resources.

An effective literacy program will identify professionals or agencies (such
as public school systems, rehabilitative services, or mental health agen-
cies) that can assist with a comprehensive evaluation. Depending on the
age of the learner, i.e., if the learner is under age 22, the schools have an
obligation to evaluate persons with suspected learning disabilities. A
vocational rehabilitation agency may be willing to accept a referral and
conduct an evaluation for learning disabilities.

Within these agencies and systems, there are individuals who are quali-
fied to complete an appropriate evaluation. There may be clinicians or
licensed psychologists who work in counseling or in vocational rehabili-
tation. However, not all persons who are licensed to conduct the testing
have sufficient information about adults with learning disabilities to
make a diagnosis. Just as physicians specialize in particular areas of med-
icine, so do psychologists, and adults with learning disabilities is a spe-
cialized and emerging field. You should inquire about the evaluator’s
experience in the diagnosis of adults with learning disabilities before
referring the learner for diagnosis.

You can assist both your program and your learners if you effectively
communicate the information collected during the program’s assessment
process to the evaluator. It is a good idea to let the evaluator know the
kind of information that would be helpful to you in providing literacy
services. For example, literacy programs typically use a number of tests to
indicate an adult’s general achievement level. Therefore, additional gener-
al achievement information would not be needed. Diagnostic assessment
of specific skills such as reading, writing, or math may be more helpful.
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The Screening Process
If your program elects not to uniformly screen for learning disabilities
for all learners, then you need a process for determining whether and
when to selectively screen specific learners. The steps in this process are
represented in Figure 2.2 and discussed in further detail below.

Step 1: Gather Information About the Learner

If you suspect a learner has a learning disability, you need to gather infor-
mation, and the general rule is that more information is better than less.
Look for the following possible characteristics:

LEARNER’S WORK HABITS

➤ refusal or reluctance to complete some tasks

➤ difficulty concentrating on tasks

➤ noticeable distraction caused by surrounding activity

➤ increasing frustration in completing tasks

➤ work turned in late

➤ difficulty following a sequence

➤ difficulty organizing work to get started

➤ inconsistent approaches to tasks

LEARNER’S WORK SAMPLES

➤ marked differences in the levels of achievement

➤ erratic error patterns

➤ trouble following the procedures of a specific task
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INFORMAL CONVERSATIONS WITH THE LEARNER

➤ conversation breaks caused by misperceptions

➤ limited vocabulary

➤ inappropriate humor

➤ listening comprehension errors

LEARNER’S COMMENTS OR QUESTIONS (EXAMPLES)

➤ “My dad had trouble learning to read,” and

➤ “I’ve wondered for a long time if there might be something wrong
with me.”

MEDICAL HISTORIES THAT SUGGEST DEVELOPMENTAL DELAYS 

OR DYSFUNCTIONS

➤ perceptual-motor problems

➤ use of medications to control attending behaviors

➤ health problems during the mother’s pregnancy or delivery

OFFICIAL RECORDS RELATED TO DISABILITIES STATUS

➤ assessment results from other schools or agencies

➤ individualized plans available from schools or agencies that can be
obtained with the learner’s consent

Nearly all adult learners in a literacy program will have at least one of
these characteristics. Therefore, you should not suspect the presence of
learning disabilities if an adult displays only one or two of these charac-
teristics. Instead, you should seek information in a number of different
areas, not only to confirm your suspicions, but also to assist in planning
the next steps. The time you spend collecting this information will be
critical to further examination of your suspicion of learning disabilities.
As you collect and examine the information, you should give yourself
and the learner the benefit of the doubt. Look for disabilities, but be sen-
sitive to information that would lead to a different conclusion.

Step 2: Review Observations With the Learner

You will want to review your collected information with the learner, and
how you conduct that review is critical. Approach the discussion regard-
ing your observations in a positive manner. Follow the guidelines below
to ensure a successful review, which will provide the learner with impor-
tant information and assistance for subsequent steps.
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SHARE INFORMATION, BUT DO NOT OFFER DIAGNOSIS OR LABELING.

Tell the adult that you are not an expert in learning disabilities, but that
you are concerned about all persons attending the program. State that you
want everyone to be successful and, therefore, you want to share some
information that you have collected. Have your information organized in
a manner that helps you tell the story of your concerns. This organization
may be chronological, according to content or skill areas, or it may be
indicative of a performance pattern. Tell your story slowly. Allow time for
the adult to consider the information. Be supportive. Do not offer a diag-
nosis or attempt to apply the label of “learning disabilities” to the adult.

ASK THE ADULT LEARNER FOR AN INTERPRETATION.

Your present goal is to obtain the clearest possible interpretation from
the learner. This goal will require you to plan for a comfortable conver-
sation. Posing the following questions to the learner may be helpful:

➤ Do you think this information is accurate?

➤ What do you think this information means?

➤ Why do you think      (skill)     is difficult for you?

Step 3: Determine if the Learner Desires Additional Screening
for Learning Disabilities

An essential issue is whether the learner wants to pursue further screen-
ing or diagnostic testing for identification purposes. In your discussion
with the learner, you might want to make some of the following points:

➤ Other learners have found information from screening valuable in
helping understand their achievement, regardless of the results.

➤ Your interests are in helping, but any further action is the learner’s
choice.

➤ The choice does not have to be made immediately.

➤ The choice does not affect participation in the literacy program.

➤ Costs for screening will not be charged to the learner.

➤ The decision can be changed at any time.

The preceding information is especially helpful when presented as a handout
to be given to the adult. The adult will appreciate having a written record.

Step 4: Select a Screening Instrument

Literacy programs can use a screening instrument to determine the like-
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lihood that the adult has a learning disability. (For detailed information
on selecting screening instruments, refer to page 29 of this guidebook.)

Step 5: Obtain Informed Consent

If your program provides screening, you must obtain informed consent
from the learner. Informed consent means that the learner knows what
is going to happen, who will do the screening, and how the results will be
used. Individual administrations of the screening require a signed con-
sent form. The consent form should contain the following information:

➤ the name of the screening test(s)

➤ the interval of time for screening

➤ the purpose of screening

➤ who will see the results

➤ how the results will be used

➤ where the protocol forms will be stored and for how long

➤ the adult’s signature and the date

➤ the program representative’s signature

The learner should be given a copy of the informed consent form.

Case Study

Determining to Screen for Learning Disabilities

D E L I A

In a meeting with Joel and Jan, Delia said she felt her tutoring was
going “okay.” She said she liked her tutor. Joel noted that they had not
been as helpful as they could be. He asked Delia if she would like to
participate in some further testing that could help them identify how
she might learn more easily. Joel and Jan explained that further test-
ing could give them additional information about Delia, including the
possibility of learning disabilities. They also explained that the pres-
ence of learning disabilities might explain some of Delia’s recurring
difficulties in learning in the past.

Joel explained to Delia that the CLC staff has developed a screening
process that involves collecting a variety of information about what
and how she learns. He explained that the CLC’s screening process
is really only a first step in collecting information, and that it will help
them decide whether further diagnostic testing for confirming a learn-
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ing disability is needed. Joel described the entire screening process
to Delia: the types of information that will be collected, how the infor-
mation will be collected, and which tests will be used. He reminded
Delia that the screening process will only help clarify whether a learn-
ing disability may be present and will not confirm a learning disability.

Delia asked Joel whether the screening process might just be a waste
of time. Joel explained to Delia that confirmation of a learning dis-
ability may ensure her access to specific accommodations at work.
Also, he assured Delia that the screening process adopted by the CLC
will provide information that will help them design better instruction,
regardless of her decision to pursue further testing, or even if she pur-
sues further testing and a learning disability is not confirmed. “Our
goal,” explained Joel, “is to help you become more successful regard-
less of the outcomes of any test.”

Delia agreed to participate in the screening process. Joel gave her a
consent form that the CLC developed in collaboration with other liter-
acy programs in the area. Joel explained the information on the con-
sent form to Delia and suggested she sign it only after asking any
questions that she might have. Joel was careful to remind Delia that
signing the consent form would not force her to participate in any
screening activities, and that she could change her mind at any time.

Presenting the Screening Results 
to the Learner
After you or your program have administered an LD screening instru-
ment, you need to share the results with the learner. Screening results will
yield a score or other information to indicate whether the adult should
have further testing (diagnosis) for learning disabilities. The results of
the screening might be used as follows.

Step 1: Prepare a Summary of the Results

Prepare the results in a written format so the learner receives a copy of
the results. Include information about the learner’s apparent strengths in
the summary. These areas of strength are important contrasts to the
areas of weakness.

If possible, the summary should contain other information available
about the learner. This information might include other test results and
examples of completed work, and would be supplemented by the results
of screening. A pattern of performance on daily work or progress tests will
be a more accurate indicator than results from a single screening measure.
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Step 2: Review the Results With the Learner

Schedule a time to confidentially review the results with the learner. It is
important to maintain a positive tone for this conference. The most
important outcome of this conference is that the adult has a better sense
of his or her strengths and weaknesses. With that information, the learn-
er will be able to make better decisions about how he or she learns.

Because many learners may have difficulty recalling information, espe-
cially test information, it is helpful to provide a brief, written summary
of the discussion. Perhaps most important is making a connection
between the screening results and the decisions for action; that is, the
next steps for the learner.

The following is a sample summary statement for Frank, a learner who
has reading difficulties.

SCREENING RESULTS SUMMARY

The daily work and placement test results show learning and good
progress in writing skills. We will continue our work with the cur-
riculum.

The work in math shows steady improvement and Frank sees math as
the most important area for working because of his current goals and
job plans.

Reading progress is slow and is the reason for contacting the school
district and requesting a comprehensive evaluation for possible
learning disabilities. The reading-related score on the learning dis-
abilities screening test was lower than the score in any other area test-
ed. The screening test results are attached.

The school district contact person’s name is (name) and her tele-
phone number is (telephone). The signed consent form will allow us
to exchange relevant educational information with (school district).

Provide the learner with two copies of the summary—a personal copy and
a copy for the testing agency. The learner should sign a release of informa-
tion form so that other relevant information also can be exchanged.

Step 3: Discuss “Next Steps” With the Learner

Discuss what the results mean for the learner, in terms of both continued
instruction in the program and possible additional evaluation. Before
meeting with the learner, make sure you are thoroughly prepared, by
knowing the options available to the adult and the community resources
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and costs associated with your recommendations. Be prepared to answer
any questions the learner may have about the referral process.

The following guidelines address three possible situations, or results of
the screening process.

SITUATION 1: SCREENING INDICATES A LEARNING DISABILITY—

REFERRAL FOR DIAGNOSIS IS MADE.

If the screening shows the possibility of a learning disability, discuss the
diagnostic process and use examples to explain the screening–diagnosis
relationship. Refer to pages 16-17 of this guidebook for a discussion of
the differences between screening and diagnostic testing.

Confirming learning disabilities requires a formal assessment process that
will affect program practices, resources, and policies, as well as the learn-
er’s self-perception. Each literacy program adopts its own referral process.

At this point, the learner needs to decide if she or he wants to pursue fur-
ther evaluation. If so, then a referral for diagnostic testing can be made.
With the documentation of the learner’s performance and the screening
results, you can make a referral to another agency or to a professional
who can complete the necessary comprehensive evaluation.

SITUATION 2: SCREENING INDICATES A LEARNING DISABILITY—

REFERRAL FOR DIAGNOSIS IS NOT MADE.

If the learner does not want to pursue further evaluation, you and the
learner need to discuss how the evaluation results can be used in a posi-
tive way, for example, how the information collected can be used to mod-
ify instruction. Based on this discussion, you can set goals for improving
the learner’s future academic progression.

SITUATION 3: SCREENING RESULTS DO NOT INDICATE A LEARNING DISABILITY.

If the screening results do not indicate a learning disability, follow the
guidelines for Situation 2.

Case Study

Presenting Screening Results to the Learner

D E L I A

Joel followed the procedures adopted by the CLC for screening for
learning disabilities with Delia. The information was collected over
several sessions, and Delia continued to receive instruction from Jan
as part of the screening process. Joel, Jan, and Delia met to discuss
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the results of the screening process to determine if there was enough
evidence to pursue further testing by a psychologist to confirm or dis-
confirm a learning disability. The test results, in combination with the
intake information, placement testing, Jan’s observations, the results
of trial teaching efforts, Delia’s history, and the specific assessment
information indicated the likelihood of a learning disability.

All sources indicated that Delia seemed to have skill deficits. The
screening tests also demonstrated that Delia probably had problems
performing relevant metacognitive tasks (that is, cognitive skills nec-
essary to coordinate her own performance of specific skills). These
metacognitive tasks included monitoring her word attack in words that
contained final digraphs, accounting for important details for reading
comprehension, and accurately recalling procedures she appeared to
have mastered and committed to memory.

Delia, Joel, and Jan discussed options for next steps. They agreed that
Jan would continue to focus on providing structured, explicit instruction
to Delia. They also agreed to select a few skills at a time to work on
intensively, including paying particular attention to how Delia performed
them and how well she continued to use the skills. They also discussed
the pros and cons of diagnosis. Joel told Delia that formal diagnosis
could provide additional information related to instruction and give Delia
certain legal rights in employment, education, and public access.

Delia decided against being referred for a formal diagnosis. She stat-
ed that she felt that she could make the kind of progress she needed
by continuing to work with her tutor. Joel and Jan assured Delia that
they could help her regardless of whether she wanted to seek formal
diagnosis.

They provided Delia with the phone number and the name of a person
that she could contact at a nearby community college resource pro-
gram for students with disabilities. They explained that should Delia
decide she wanted to know more about learning disabilities, including
understanding what potentially having a learning disability might
mean for her, the program had information and access to community
resources Delia might desire. Some people, Joel explained, consider
a learning disability to be negative much like a disease; others, how-
ever, recognize that learning disabilities are quite common and do not
prevent accomplishment. “In fact,” he continued, “with the rights and
responsibilities appropriate to individuals with learning disabilities,
some individuals become very positively empowered in education,
work, and daily living.”
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T
here are variations in the types of instruments that are available
to literacy programs for screening for learning disabilities. The
challenge is to sort through these alternatives and select the best

screening instruments for your program.

Screening instruments can differ in format as well as quality. In terms of
format, there are instruments that

➤ require answers to self-report questions;

➤ are based on observations by a third person;

➤ include an interview based on background information;

➤ require completion of a series of tasks; and

➤ use a combination of the approaches listed above.

Screening instruments differ in the tasks they pose; they also differ in
quality. Some screening instruments have been developed with the idea
that any instrument would be helpful. Although the developer’s inten-
tion may have been good, the outcomes may not be helpful to the learn-
er. A frequently occurring problem arises when a set of questions or tasks
is collected and considered a “test”; that is, a set of observations record-
ed by an instructor is elevated to the status of providing an accurate mea-
sure about the learner.

S E C T I O N  3

Selecting Screening
Instruments
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Tests and screening instruments are expensive to create. For example,
testing hundreds of people to create representative norms costs tens or
hundreds of thousands of dollars. For this reason, test publishers want to
make sure that there is a market for their product before they invest
money in product development. There are many achievement tests
because there is a large market for this type of test; school district per-
sonnel and parents want to know how well their students are doing.
Special education departments legally need to administer more extensive
diagnostic tests to identify students with learning disabilities. The result
is dozens of diagnostic tests for school-age students.

However, there has not been a large market or a legal mandate for screen-
ing adults who have potential learning disabilities. For this reason, major
test publishers have not developed screening tools for this market.

It is critical that screening tools be used appropriately. Important life
decisions for adults should not be made based solely on informal check-
lists. Practitioners should not make decisions about the presence of
learning disabilities and refer learners for comprehensive evaluations
based only on the results of an informal, technically inadequate checklist.

Standards for Evaluating 
Screening Instruments

Why Standards Are Necessary

The decision about selecting LD screening instruments should not be
taken lightly. Literacy programs need to have a basis for evaluating and
comparing screening instruments, whether they are the newest instru-
ments reported in a journal or ones that were developed 25 years ago. To
make that comparison, each program should consider the characteristics
that it wants in screening instruments. Those characteristics might be
administrative and include such features as the amount of time required
for completion, scoring, and interpretation.

In addition to defining desirable characteristics, programs need to agree
on a set of standards. Standards serve as guidelines for making decisions
and are essential for a complete evaluation of screening instruments. For
a method of evaluating screening instruments using these standards, refer
to pages 45-48 of this guidebook. You will find a list of screening instru-
ments and separate “report cards” for each, detailing information related
to the standards, in Appendix B; these report cards will enable you to
make an informed decision as to which screening instrument to use.
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How the Standards in Bridges Were Developed

The standards presented in Bridges were developed by practitioners in
the fields of literacy and learning disabilities throughout the United
States. When these providers and specialists were asked about important
considerations for choosing screening instruments, they identified a
number of different characteristics. From these characteristics, a list of
ten standards was developed. The standards provide a means of compar-
ing multiple screening instruments against a common framework.

Ten Standards for Selecting 
Screening Materials
Standards related to making good decisions about choosing screening
instruments are presented in brief below and then described in further
detail in this section. The ten standards can be categorized as follows:

ADMINISTRATION STANDARDS

1. The requirements for learning to use the screening material are rea-
sonable.

2. Guidelines regarding whether to refer the individual for further
testing are clear and reasonable.

3. The time required to conduct the screening procedures is reasonable.

4. The screening material allows accommodations for individuals with
disabilities.

TECHNICAL DEVELOPMENT STANDARDS

5. The screening material adequately represents the full range of char-
acteristics associated with learning disabilities.

6. The screening material is consistent with what is currently known
about learning disabilities.

7. The screening material reliably measures the individual’s learning
characteristics.

8. The screening material accurately predicts who may have a learning
disability.

9. The screening material accurately predicts a learning disability regard-
less of a person’s age, gender, race, ethnicity, or primary language.

10. Research supports the links between screening procedures and
instructional materials.
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The information provided about each standard should be used to evalu-
ate each material considered for adoption as part of the screening process
implemented by a literacy program. The following explanations also pro-
vide essential information for comparing the Report Card on Screening
Materials. (Examples of completed report cards can be found in
Appendix B.)

Standard 1. The requirements for learning to use the
screening material are reasonable.

This standard concerns the procedures, length of time, and level of effort
required to learn and become proficient with the materials.

Information in the material’s manuals should help you evaluate how well
the screening measure meets this standard. For example, the administra-
tion manual should describe the training experiences necessary to learn
the correct usage of the screening procedure, including who should
administer the screening, how to score and interpret the results, and how
to report the results.

Determining what is a “reasonable” training time or requirement is rela-
tive to your program’s goals, resources, and staff characteristics. As in the
other standards, you are in the best position to know which standards are
most important to you and the criteria for meeting the standard.

Standard 2. Guidelines regarding whether to refer the
individual for further testing are clear and reasonable.

Learning disabilities screening is the first step in an assessment sequence
that seeks to determine if a person has a learning disability. LD screening
is like the vision screening procedure you might encounter when you
take your driver’s license test. When the vision screening is complete, you
know whether additional testing is necessary; that is, you want the
screening to let you know when further evaluation is warranted.

To apply this standard, examine the test manual’s section on interpreting
results. The administration manual should describe the steps and infor-
mation you should consider in deciding whether to refer the individual
for further assessment of a possible learning disability. This information
might be a particular cutoff score, pattern of test scores, or responses to
test items. For example, the results of a screening material might indicate
that if a person earned a score of 60, or exhibited 7 characteristics out of
a given list, a referral should be considered.
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Standard 3. The time required to conduct the screening
procedures is reasonable.

Both staff and adult learners are particularly concerned about the
amount of time required to complete a screening. Therefore, this
requirement must be examined from both the examiner’s and learner’s
perspective.

To apply this standard, again examine the test’s manuals. The adminis-
tration manual should indicate the time required to administer the
screening, and whether the screening is timed or untimed. For complex
screening procedures, the manual may also provide information about
the time required to score, record, and interpret the results.

Another important aspect of this standard is whether the procedure can
be administered in a group format, which makes the testing more effi-
cient. If information can be collected for a number of students with a
minimal increase in the examiner’s time requirements, this efficiency
furthers the importance of the standard.

For the time requirements to be reasonable, one could expect that the
procedures yield accurate and useful information, considering the
amount of time required by participants and the examiner.

Standard 4. The screening material allows accommodations
for individuals with disabilities.

Some of the persons screened may already have an identified disability,
for example, low vision, physical disability, or psychiatric disability. To
get an accurate screening for learning disabilities, some accommodations
may be necessary.

To apply this standard, examine the test’s manuals, which may include
information about modifications that are permitted in administrating
the instrument in the way the adult completes it. For example, some
accommodations may include extended time, or oral instead of a written
protocol.

Standard 5. The screening material adequately represents
the full range of characteristics associated with learning
disabilities.

Learning disability is a term that describes a condition with specific
manifestations. For example, one type of learning disability is difficulty
in word recognition; that is, limited ability to recognize printed words
presented in a list rapidly and accurately. A learning disability may also
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manifest itself in math calculations, mathematical reasoning, written and
oral expression, listening comprehension, or reading comprehension.
This standard indicates the importance of screening for these different
types of manifested learning disabilities.

To apply this standard, again examine the test manuals, the technical
manual, or other documentation that reports the characteristics of learn-
ing disabilities addressed in the screening procedure. Some examples are
reading, math, social, oral or written expression, listening comprehen-
sion, vocational, or psychological abilities. These characteristics may be
grouped into domains or areas, such as study effort, task perseverance,
problem solving, social perception, or estimating answers.

Another good way to determine the assessed learning disabilities charac-
teristics is to review the test items or the groups of scores calculated from
the material. The information about learning disabilities included in
Guidebook 1 will assist you in understanding the range of learning dis-
abilities characteristics.

Is it better to screen for the full range of learning disabilities in a
mediocre manner, or to do an excellent job of screening for one specific
type of learning disability? The answer to this question is not simple and
depends on the consequences of screening, available resources, and
options available. In general, use the best screening devices that you can
identify for each area in which you suspect a significant learning prob-
lem. Screening materials that assess the full range of learning disabilities
typically try to do too much compared to those materials that screen for
a few types of learning disabilities.

The more narrow the screening content, the less likely that you will want to
use it with all participants, such as during their initial entry into the program.
For screening tests that examine a few areas, the program will need a process
or series of steps for identifying who should receive that particular screening.

For example, if a screening measure is focused on reading, it should
include content on the several components of reading. Such a measure,
however, would provide little relevant information if the disability area is
written expression or math calculation. The program would need a
means of sorting who would complete which screening measure.

Standard 6. The screening procedure is consistent with
what is currently known about learning disabilities.

This standard complements Standard 5 and emphasizes whether the
content of the test is consistent with current explanations or theories of
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learning disabilities. The theories about learning disabilities have
changed over time; therefore, assessments for learning disabilities should
reflect those changes.

To apply this standard, review the test’s manuals. Technical materials
should provide the theoretical basis for developing the screening. These
perspectives might be based on particular scientific or educational expla-
nations of learning disabilities, such as neuropsychological, developmen-
tal, behavioral, ecological, and biochemical theories.

Many items in “homemade” screening materials are based on the test
author’s experiences over a period of time. A problem with this develop-
ment plan is that the author or authors may work only with a limited
range of the numerous individuals with learning disabilities. Developing
a screening material based on such limited experiences can be misleading.

Be aware that a recent copyright date is not a sign that the screening pro-
cedure is based on current information about learning disabilities. A
“new” test can still be based on dated notions of learning disabilities.

When you apply Standards 7, 8, 9, and 10, be sure that the persons for
whom the screening material was originally developed and tested have
similar characteristics to the persons you are likely to serve. For example,
a screening material that was developed for college students most likely
is not useful for persons trying to earn a GED diploma.

Standard 7. The screening material reliably measures the
individual’s learning characteristics.

This standard concerns the reliability of scores. You can also think of reli-
ability as the precision or accuracy with which a score represents a per-
son. When you take a test, you hope that the score accurately measures
what you feel, know, think, or do. At the same time, you know that the
test score may differ depending on your mood, the particular test form
you took, or the examiner who scored it. Variations in one’s score due to
these factors are called “errors of measurement.” These errors reduce the
reliability of the score and, consequently, our confidence in the interpre-
tation of the test score. Examples of interpretations include: likely to pass
the GED Tests, pass or fail a class, should or should not be referred for
further learning disabilities assessment, and so on.

Do not ignore the importance of reliable scores. As an advocate for the
learners with whom you work, you have a right to know how much con-
fidence you and the learner should have in the decisions you will make
based on the test’s scores.

S E C T I O N  3 :  S E L E C T I N G  S C R E E N I N G  I N S T R U M E N T S B R I D G E S  T O  P R A C T I C E 3 5

N A T I O N A L  A D U L T  L I T E R A C Y  A N D  L E A R N I N G  D I S A B I L I T I E S  C E N T E R

ALLD LD Guidebook 2.FIN  1/14/02  4:25 PM  Page 35



Refer to Appendix C for additional specific information regarding reliability
of scores, the types of reliability, and Standard Error of Measurement (SEM).

Standard 8. The screening material accurately predicts who
may have a learning disability.

Screening procedures are designed for one primary purpose: to predict a
particular outcome. The tuberculosis (TB) skin test is used widely
because it does a good job of predicting who may have TB. In this stan-
dard, the emphasis is on the information that supports the use of the
screening procedure for predicting who may or may not have a learning
disability. This predictive value is one type of validity information.

To apply this standard, examine the test’s manuals or published articles
about the screening material. The manual should include information
about validation studies. Additional information about the validity of a
test score is included in Appendix D and will give you a broader under-
standing of a score’s validity for accurately predicting learning disabilities.

Standard 9. The screening material accurately predicts a
learning disability regardless of age, gender, race, ethnicity,
or primary language.

In the preceding standard regarding predictive accuracy, all participants
were treated as an analogous, or uniform, group. However, participants
in literacy programs are distinguished by many characteristics, such as
age, gender, race, language fluency, educational background, value sys-
tems, and ethnicity. Some of these characteristics may significantly influ-
ence how well a particular screening procedure works. For example, age
or language differences might account for participants’ answers to some
test items. If these characteristics have an influence on the responses, the
test score may be biased, and decisions based on those scores are more
likely also to be biased. A screening procedure should include informa-
tion about how a test was developed to minimize possible test score bias.

Standard 10. Research supports the links between
screening procedures and instructional materials.

Screening materials have one primary function, which is to indicate the
likelihood that a person has a learning disability. Persons with a greater
likelihood of learning disabilities would be referred for an evaluation.
Some screening procedures also offer information that might help plan
an intervention or select instructional materials. These recommenda-
tions are based on the participant’s score or pattern of scores.
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If recommendations or even suggestions are based on a particular score, the
tester and participant should have some assurance that the recommenda-
tion is substantiated by evidence. Just as you would want to know that the
medication a doctor prescribes is appropriate for a given condition, the
same assurance should be available for educational recommendations.

This assurance can come in the form of additional validation activities.
Previous standards have indicated the need for validity evidence that
supports the prediction of a learning disability and that the results are
not biased for a particular group. To support the recommendation for a
particular material, accommodation, intervention, or procedure, validity
coefficients should indicate that the predictions are accurate. In other
words, validity information should show that the screening test results
can accurately predict which intervention, material, or procedure is bet-
ter. Without that kind of information, the recommendations should be
treated with extreme caution.

If the information is available, it will be stated in the test manual or other
supporting documents. As in other predictive validation activities, the
validity coefficient will vary from -1.00 to +1.00. The closer the coeffi-
cient is to 1.00, the more accurate the results.

Other Considerations in Evaluating
Screening Materials
In addition to the ten standards, other factors may be part of the deci-
sion. These influences may include such items as the initial cost of the
screening material, the cost per learner, and whether foreign language
versions or alternate forms are available. These considerations are unique
to each program and are best decided by the program staff.

Case Study

Choosing a Screening Instrument

D E L I A

The screening process adopted by the CLC was designed to provide
screening information for learning disabilities across a variety of
areas. The staff had reviewed a variety of instruments and had com-
pleted some report cards to determine which instruments might work
best in their program.
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One of the tests that the CLC had used for several years seemed to
be reliable, and program staff thought they would continue to use this
test as part of their screening process. Although Joel was confident
that the screening tool was appropriate for their program, his staff
decided to complete a report card on it. They made a copy of the
blank report card, and collected the information on each standard in
a few afternoon meetings.

The requirements for learning to use the instrument were easily sat-
isfied because staff had been using the instrument for some time.
Joel was familiar with the test items and testing procedures, and had
practice administering the screening (Standard 1). He checked the
administration guidelines to be sure that he had been administering
the screening instrument correctly, and he decided the time required
was feasible (Standard 3). The test did not offer guidelines for decid-
ing when to refer an individual for further testing, so Joel suggested
to his staff that they should collaboratively interpret the results of
this test to determine how strongly this test suggested a learning
disability (Standard 2).

When the CLC screening process was being developed, not many
of the staff members were comfortable with their knowledge
about learning disabilities. Joel did three things to determine how
well the instrument they were considering satisfied Standard 6.
First, he asked the head of the university evaluation clinic, who
was experienced in testing for learning disabilities, if she thought
the test addressed aspects of reading that should be considered
in screening for a reading-related learning disability. She thought
it was an appropriate test.

Second, Joel contacted the publisher of the test. The publisher told
him that “the test had not been designed as an LD screening tool
nor had it been normed with a population with learning disabilities.
However, it is widely used in adult literacy programs that surely
include many adults with learning disabilities.” This was information
that Joel had not wanted to hear, and he realized that there was no
firm evidence that the test was appropriate for screening for learning
disabilities.

Third, he contacted other literacy program coordinators in his area
and asked them if they thought the test was useful in screening for
learning disabilities related to reading. Two of the coordinators of local
literacy programs who used the test said they thought it provided valu-
able information, but they supplemented the test with other sources
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of information that might provide additional information about possi-
ble learning disabilities. With all this information in mind, Joel
explained the pros and cons of using the instrument to his staff.
Collectively, they decided they would not rule out use of the instru-
ment based on Standard 6.

When the CLC staff began to evaluate the instrument based on
Standard 7, they considered dropping the report card in the trash
and using the test anyway. Everyone really liked the test, and was
ready to go with it, regardless of its shortcomings. However, they
decided to forge ahead because they agreed that the information
gleaned from the instrument would be used to make important
decisions that would affect the life of adults they served. To help
his staff, Joel volunteered to take the time to read the information
in Appendix D: Reliability and Validity in this guidebook and report
back to the staff.

The first thing that Joel discovered was that it did not take long to
determine the reliability and validity of the test if he completed each
step as he read how to do it. Actually going through the process
helped him understand more about what he was looking for. Despite
the fact that he never felt like he really knew what he was looking for,
he found a test-retest reliability score that Bridges told him was rea-
sonable. Other reliability information was missing.

Because the test was not specifically designed as a screening tool
for learning disabilities, Joel knew he would not find a predictive
score for its ability to predict who may have a learning disability
(Standard 8). However, he did find that the test had a good predic-
tive score for identifying significant reading problems. He also found
information in the test manual that indicated that the test had been
normed with populations from various geographic regions and eth-
nic backgrounds (Standard 9). Because his staff was interested in
these areas, he felt that the test met some of the conditions that
were important for their program.

When reviewing Standard 9 on the report card, Joel realized that
he had never checked the test manual to confirm the publisher’s
assurance that the test was appropriate for adults. By looking in
the manual, he found the test had been normed with adults
younger than most of the adults they were serving in the CLC.
Also, there was not a breakdown indicating how many women had
been included in the norming sample. Thus, the only validity coef-
ficient Joel could find was for age. He found that the test had a
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predictive validity coefficient of .62 for young adults. Although it
would have been better if the norming population included adults
closer to the age of the adults served in the program, Joel thought
it might be acceptable to use this test because it was one of the
few tests that he had seen that had been normed on some adults.
He knew from reading this guidebook that .62 was a reasonable
coefficient, even though it was possible to get a score as high as
1.00. No item bias was presented.

Joel met with the staff and shared what he had found in the test
manual regarding Standards 7, 8, and 9. The staff was surprised
at how much information was missing, but agreed that it might be
the best test they could find for their program. The staff continued
to review the information on the test. The test materials only
offered broad suggestions for instruction (Standard 10). The staff
found no information on how the results of the test could be tied
to instructional decisions. Joel stated that it was likely that indi-
viduals with educational expertise had developed the test, so they
could probably trust the general instructional tips provided in the
manual. However, the staff agreed that it would be up to them to
identify the most appropriate instructional practices.

Joel and his staff reviewed the information he found for each stan-
dard. They commented that they had never considered a test so
carefully before. One of the CLC staff stated that she wondered if
there might be better instruments available. Joel stated that he
realized that the publishers did not provide him with a lot of the
technical information that the report cards indicated was impor-
tant. As a staff, they realized that they needed to be more dis-
criminating of the tests they used, and they would have to com-
bine their best judgement with the little information they could
find. Ultimately, they decided that they could use this test. They
decided that the test satisfied the standards well enough overall
for them to have some confidence in its results. However, they
also decided they would have to supplement it with additional
components to create a screening process that would provide
enough information to help adults make decisions about seeking
confirmation of a learning disability.

After reviewing the information on the report card, they decided to
supplement the screening instrument with some other types of
assessment procedures that they thought would provide helpful
information. Since the instrument only covered one area related
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to learning disabilities, reading, they thought additional measures
might be useful (Standard 5). They reviewed the set of completed
report cards on screening instruments provided at the end of this
guidebook and selected another instrument that would not take
too long, but seemed like it might provide information not avail-
able from any other source.

The staff agreed that they would use these different types of
assessments whenever they suspected a learning disability. They
also agreed that all the information they collected about an adult
as they participated in the program should be considered in the
screening process.

Since the CLC staff had carefully considered their approach to
screening, Joel felt fairly confident that he would be able to collect
the information to help Delia make a decision about pursuing
additional diagnostic testing. The screening process adopted by
the CLC started with an interview of Delia followed by completion
of some informal measures of performance. Delia was also asked
to write five sentences about a topic. Jan, the tutor who had been
working with Delia, was asked to fill out a checklist based on char-
acteristics of individuals with learning disabilities.

Although Joel was confident that the screening tool adopted by
the CLC was appropriate to use with Delia, he decided to review
the report card to be sure. He quickly confirmed that the instru-
ment met Standards 1, 2, and 3. Delia had no known disabilities,
so the coordinator knew it would be alright to use the test despite
the fact that it offered no guidelines for use with individuals with
disabilities (Standard 4). Before beginning the test, Joel asked
Delia if she wore glasses or contacts, or used any devices for
hearing. Despite their earlier conversations that directed Delia to
a hearing screening, the coordinator just wanted to be sure. He
also asked Delia about potential test anxiety, and she stated that
she was not anxious about taking tests.

The Selected Screening Instruments
A completed Report Card on Screening Materials for each of the screen-
ing instruments listed on pages 43-44 can be found in Appendix B. The
report card provides a summary of the information available.
Undoubtedly, there are other screening instruments available now that
were not available at the time of this review or have subsequently become
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available. For that reason, carefully consider these findings as tentative
until you can confirm that the reported findings still apply. Instruments
that are not appropriate for screening for learning disabilities in adults
are listed in Appendix C.
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SCREENING MATERIAL PUBLISHER
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Academic Attribute Survey 2

Cost: None

California Community College
1107 9th Street
Sacramento, CA 95814
Phone: (916) 324-2357

Bringing Literacy Within Reach:
Identifying and Teaching Adults
with LD

Cost: $25.00

Learning Disabilities Association
of Canada
323 Chapel Street, Suite 200
Ottawa, ON, Canada, K1N7Z2
Phone: (613) 238-5721
Fax: (613) 235-6391

Cooper Screening of Information
Processing

Cost: Video $15.00
Screening Instrument: none

Learning Disabilities Resources
P.O. Box 716
Bryn Mawr, PA 19010
Phone: (800) 869-8336
Fax: (610) 446-6129

Dyslexia Screening Instrument

Cost: $69.50

The Psychological Corporation
555 Academic Court
San Antonio, TX 78204-2498
Phone: (800) 228-0752
Fax: (800) 232-1223

Diagnostic Assessment 
of Reading with Trial Teaching
Strategies (DARTTS)

Cost: $190.50

Riverside Publishing Co.
425 Spring Lake Drive
Itasca, IL 60143
Phone: (800) 323-9540
Fax: (630) 467-7192

Jordan Prescriptive Tutorial 
Reading Program

Cost: $79.00

Pro-Ed
8700 Shoal Creek Blvd.
Austin, TX 78757-6897
Phone: (512) 451-3246
Fax: (512) 451-8542
Fax: (800) 397-7633 (orders only)

Koller Adolescent and Adult
Behavior Scale, Revised

Cost: Forms: $2.00
Manual: $7.00

Dept. of Education & Counseling
Psychology
University of Missouri-Columbia
16 Hill Hall
Columbia, MO 65211
Phone: (573) 882-5096
Fax: (573) 884-5989
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Mississippi Assessment 
Technique for Identifying LD in
Adults Enrolled in ABE Programs
(MATILDA)

Cost: None

The University of Southern
Mississippi
Southern Station Box 5154
Hattiesburg, MS 39406
Phone: (601) 266-4621
Fax: (601) 266-5141

SCREENING MATERIAL PUBLISHER

Payne Learning Needs Inventory

Cost: None

Payne & Associates
205 Lilly Road, NE
Bldg. B, Suite A
Olympia, WA 98506-5070
Phone: (360) 491-7600
Fax: (360) 491-0196

Phoenix Specific LD Quick Screen
for Adults

Cost: $3.00

William Butler
P.O. Box 32611
Phoenix, AZ 85064-2611

PowerPath to Adult Basic Learning

Cost: Starter Kit: $2,495
100 Consumables: $395

The TLP Group
P.O. Box 1235
Columbus, OH 43216-1235
Phone: (800) 641-3532
Fax: (614) 481-7989

Screening Test for Adults with
Learning Difficulties (STALD)

Cost: None

Texas Center for Adult Literacy
and Learning 

No longer available

Slingerland High School Level
Screening (or the ID of Language-
Learning Strengths and
Weaknesses)
ISBN: 0-8388-2282

Cost: $11.95–$15.95

Educators Publishing Service
31 Smith Place
Cambridge, MA 02138
Phone: (800) 225-5750
Fax: (617) 547-0412

Strengths and Limitations
Inventory: Vocational

Cost: None

University of Alabama-Birmingham
901 S. 13th Street, Room 214
Birmingham, AL 35294
Phone: (205) 934-3440
Fax: (205) 975-7581
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Evaluation Process 
for Screening Instruments
The following steps are useful for making decisions about which learn-
ing disabilities screening instruments will be useful for your program.
Implicit in these steps is the assumption that you are familiar with the
ten standards for evaluating the LD screening instruments you want to
consider, and that you have a working knowledge of the report cards.

Step 1: Set Program Priorities

The ten standards are not ranked in order of importance because the
standards that are important in your literacy program may differ from
those in another program. Therefore, you should determine which stan-
dards are most important to your program. Many programs find that the
standards that apply to the quality of the instrument are more important
than the standards related to administrative issues, training require-
ments, or time requirements. However, an instrument that does not fit
within the time available to staff will not work, regardless of its excellent
reliability or attention to minimizing biased items.

A useful activity for determining your program’s priorities is to describe
the features you believe are important in an LD screening instrument.
These features may or may not be represented in the standards. For
example, you may decide that you do not have the time or sufficient
information to complete an observational checklist of learning disability
screening behaviors. Knowing such information will help narrow the
possible choices.

In addition, if your program chooses to screen all new learners, you will
need to be particularly sensitive to time and administration require-
ments. A group-administered instrument may be a realistic choice when
staff time is limited and a number of adults enter the program at the
same time.

Step 2: Review Screening Instrument Report Cards

The report cards provide a structure for applying the standards to various
screening instruments. They also help you organize the information that
you gather. Once that information is organized, it is easier to compare
instruments. Allow yourself adequate time to review the standards and the
report cards. The first few times that you complete a review, the lack of
familiarity will likely slow you down. With practice, you will be more aware
of the specific information needed and where you are likely to find it.
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The report cards include spaces for recording

➤ the title of the test,

➤ pertinent information about the author(s) and publisher,

➤ format and setting information,

➤ summaries of all the standards,

➤ cues to guide you in your search for information, and

➤ your findings.

You will find a blank report card in Appendix A. In addition to the blank
form, a list of the instruments and the evaluation of each can be found
in Appendix B.

Step 3: Gather Information About the Screening Instrument

To apply the standards, you need several pieces of information. The
review will proceed more easily if you gather this information before you
get started. You will need a copy of the blank report card, a copy of the
test directions, the test protocol or answer sheet, and all the information
you have about the screening instrument you will evaluate. This infor-
mation includes

➤ test administration manuals;

➤ technical development manuals providing information on item
development, standardization, norming, validation, and criteria-
setting;

➤ technical reports; and

➤ published test reviews from professional journals.

One other source to consider is your colleagues. Colleagues who have
used the screening instrument have the practical experience that can
substantiate the claims made by the publisher or author.

A completed protocol or answer sheet showing how the instrument was
used can be helpful as well. For this reason, taking the test yourself or try-
ing it out on someone can be useful. This experience will also help you
interpret the information provided in the test manual or other technical
reports.

You may be able to obtain a free copy of the test for review by writing or
calling the publisher. Some publishers provide instruments for a period
of time so that they can be reviewed. Even if a free copy is not available,
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you may be able to purchase a specimen set that includes many of the test
instruments.

Some of the information required for evaluating an instrument may not
be available in a manual, and at that point, you will need to decide the
importance of that standard to your decisions.

Step 4: Develop Conclusions

Discuss your findings with your colleagues. Be tentative about conclu-
sions until all information has been collected. If other staff have also
evaluated instruments using the report card, share the results.

You should consider adopting an instrument only if it meets your mini-
mum standards. The best screening instrument is not necessarily the one
that meets the most standards. Refer to the program priorities that you
set in Step 1 when you are forming your conclusions. For example, if a
screening instrument meets many, or even most, of the standards, but
has no information about its norm group, you may want to consider an
alternative.

Step 5: Make Your Selection

Once you have several instruments that warrant further consideration,
compare them on the different standards as well as on other considera-
tions that are important for your literacy program. Such considerations
include training costs, purchase price, cost per adult, ease of use, and
availability.

You may find that you lack sufficient information for making a decision.
In that case, do not decide yet! Gather more information.

Step 6: Use the Instrument

Integrate the screening instrument into your program’s practices and
procedures. This integration will require some attention to the details of
deciding when and how to use the test and which adults are to be tested.

Experience tells us that changes occur in programs when learning dis-
ability screening is conducted. You will find that staff development train-
ing with all instructors is helpful; they will become better consumers of
the screening information if they are given an overview of the instru-
ment’s content and how the results are to be used. Along those lines, staff
development activities should clearly outline the limitations of screening
to avoid over-interpretation of the results.
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Step 7: Get Feedback From Your Staff

You are not likely to get a “money-back-if-not-satisfied” guarantee with
your screening instrument. However, this should not stop you from
reviewing your choice after a few months and deciding how well it is
working for you.

In some situations, you may discover that the instrument is not as accu-
rate as you had hoped. Perhaps the results are helpful, but program staff
are having trouble using the instrument, or the procedures need to be
changed for deciding who is to be screened. You may have selected the
“right” screening instrument, but your program does not have the pro-
cedures or practices in place to use it efficiently.

Set a time limit (e.g., 3 months) for using the instrument, and then have
the staff review how satisfied they are with it. Instead of a time limit, you
may elect to screen a specified number of adults and then have a review.
A review process should be created so that program staff can work
through any problems that arise.

Frequently Asked Questions About the
Selection Process

How will using these standards improve our program?

We always use standards when evaluating something, but we may not
always use the correct standards, and we may not always apply them con-
sistently. By applying these standards, you will be consistently evaluating
practices against their most important criteria.

Why should we use these standards?

These standards have been identified by adult educators as the most
important to consider when selecting practices that will best serve the
needs of adult learners with learning disabilities and their literacy edu-
cators. They are appropriate to use for all learners, whether or not they
have learning disabilities.

What if the instrument doesn’t meet the standard?

An instrument may not meet a standard. In this case, write that informa-
tion on the report card. Be sure that you have checked all of the resources
you can locate and that you have reviewed everything carefully.
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What if I can’t find the information?

If you can’t find the information, note it on the report card.

Can I use information that partially answers the standards?

Yes. We often have to compromise and accept information that only hints
at how well an instrument meets standards. If that is the best informa-
tion you can find, write it down. Be sure to word it in such a way that you
are clear it is not the information you were really after.

How do I know that the information I find is accurate?

There is no guarantee that the information you find is accurate. For that
reason, it is best to look for as much relevant information as possible.
Once you find information relevant to a particular standard, continue to
review your other resources. You may find additional information or con-
tradictory information. You are your own quality control; be confident
that you believe what you are writing. Otherwise, look for more informa-
tion or make a notation that you are uncertain about what you found.
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A
critical part of creating successful literacy programs is altering
the way program leaders and practitioners think about change.
Because all aspects of society can have an impact on the life of an

adult, the mission for change is broad. Several interfacing systems, rather
than one system, should be the target for needed change; i.e., the social,
educational, economic, judicial, and political support structures that
affect individuals with learning disabilities.

To the practitioner, the notion of systemic change can be overwhelming.
Therefore, the opportunity to create change must begin with those sys-
tems, or those aspects of an individual system, over which practitioners
have direct control. Most certainly, practitioners have direct control over
their own actions and their interactions with adults who have learning
disabilities. From this perspective, personal growth through professional
development is an important factor in systemic change. It is essential that
practitioners commit to developing actions based on (1) understanding
learning disabilities in adults, (2) valuing each learner, (3) creating part-
nerships with learners, and (4) creating a best-practices approach to
assessment and instruction.

Practitioners are also in the position to influence the people with whom
they work and to begin to shape the policies and procedures that define
their programs. For this kind of program change to occur, dialogue
among program staff is critical. Practitioners must use a shared knowl-
edge base and work toward a shared vision. For this reason, professional

S E C T I O N  4

Systems and
Program Change
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development opportunities must be designed to foster interaction
among practitioners.

Gradually, practitioners can begin to move out of their own programs
and begin the work of shaping other parts of the system that affect adults
with learning disabilities. If all practitioners (whether they are working
in a national agency or in a local literacy program) begin to work togeth-
er to create change at the level at which they have control, then systemic
change can occur.

The following assumptions about systems change can be used to guide
program staff ’s thinking about improving services to adults with learn-
ing disabilities:

➤ Change is a process, not an event.

➤ Change is rooted in a shared vision of the need to change, and a
clear understanding of the needs and goals of adults with learning
disabilities.

➤ Change, and the goals for change, are defined at multiple levels
within a system and are played out in each level; change is both a
top–down and a bottom–up process.

➤ Work at change involves ensuring that people at different levels
within the system understand their roles and responsibilities.

➤ Shared as well as unique actions are expected of those at each level.

➤ Commitment, leadership, communication, and compromise are
required at all levels.

➤ Equal attention must be given to the processes of planning, imple-
menting, and evaluating actions and outcomes.

➤ Success is not contingent on a single person, group, or political
agenda.

➤ Research-based practice in learning disabilities, appropriately
adapted and translated for use with adults, is used to guide the for-
mulation of policy, procedures, and actions.

➤ High-quality conversations about improving the life of those with
learning disabilities are consistent, persistent, and pervasive.
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Creating a Shared Vision and 
Developing an Action Plan
To develop a literacy program that is appropriate to the needs of adults
with learning disabilities, program leaders must engage their staff mem-
bers and other stakeholders within the larger community of service
providers to review the literacy services currently being offered. Together,
they may identify components of the program which could be improved
to be more responsive to the needs of persons with learning disabilities.
As they engage in this process of self-examination and strategic plan-
ning, they will be well served by creating a vision centered around the
following program features.

Integrate Services with All Literacy Services

Services for adults with learning disabilities should not be thought of as
a separate set of policies, procedures, and practices to be used with a few
adult learners. Rather, it is more productive to conceptualize services for
adults with learning disabilities as an integral part of all services that are
provided to all adults who enter literacy programs. Once this perspective
has been adopted, then all services can be systematically modified to
address the significant number of adults in literacy programs who may
have learning disabilities.

Ensure that Services Reflect Best Practices

It is true that many practices suggested in Bridges to Practice are built
around practices that are good for all learners who may be struggling with
literacy. However, it is also true that best practices related to serving adults
with learning disabilities are based on the premise that good practices are
already in place in adult literacy programs. Therefore, when adults do not
learn, even though usually effective practices are in place, then more
structured, direct, and intensive instructional practices are needed. These
practices should be implemented and blended with appropriate legal
accommodations and instructional adaptations, as necessary.

Adult literacy services that are appropriate for adults with learning dis-
abilities are characterized as follows:

➤ Accommodations are provided to ensure access to services that
would otherwise be available if learning disabilities were not present.

➤ Accommodations are provided based on the determination of learn-
ing disabilities by a formal diagnostic evaluation performed by a psy-
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chologist or other qualified professional (e.g., clinician or diagnosti-
cian who is licensed to administer psychoeducational test batteries).

➤ Practitioners are involved in advocacy and creating linkages to
community resources. These linkages (including helping the adult
obtain testing for confirming or ruling out learning disabilities)
should promote understanding and change. This process increases
the chances of success for adults with learning disabilities.

➤ Assessment practices allow for intensive probes to identify perfor-
mance patterns. These patterns can indicate that an adult is process-
ing information (i.e., acquiring, storing, retrieving, expressing, and
performing) differently from other adults. In other words, just pro-
viding more practice, independent learning activities, and presenta-
tion that include little interaction, guidance, or feedback will not sig-
nificantly enhance performance. (For further information on the
assessment process, refer to Guidebook 2: The Assessment Process.)

➤ A carefully thought-out process for screening for learning disabili-
ties is embedded in the overall assessment process. This process
should involve a review of multiple information sources that even-
tually leads to a decision to discuss the possibility of learning dis-
abilities and the potential advantages and disadvantages of seeking
formal diagnostic testing by a qualified professional. (For further
information on the assessment process, refer to Guidebook 2: The
Assessment Process.)

➤ Staff are trained and have the resources to plan, select, and imple-
ment a variety of curriculum options, including self-advocacy. (For
further information on the planning process, refer to Guidebook 3:
The Planning Process.)

➤ Individual and group instruction incorporates research-based prin-
ciples for teaching individuals with learning disabilities. (For fur-
ther information on the teaching/learning process, refer to
Guidebook 4: The Teaching/Learning Process.)

Initiating Change
The following five steps are critical to initiating the change process:

1. Bring all stakeholders together to create a shared vision and devel-
op an action plan.

2. Enlist administrative support.
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3. Provide meaningful and ongoing professional development oppor-
tunities.

4. Identify resources.

5. Continuously monitor and improve the change process.

These five steps are described in greater detail below.

Step 1: Bring the Stakeholders Together

There are many specialized programs available to persons with disabili-
ties in various public and private community organizations.
Unfortunately, the potential impact of these programs is often weakened
because they do not connect with other local programs to create a more
comprehensive network of services. Adults and literacy programs need to
enlist the assistance of a broad base of community organizations for two
major reasons:

➤ The more that groups are enlisted as partners in the change and
development process, the more likely systemic change will occur.
Literacy providers are in a unique position because they can bring a
variety of these stakeholder groups together to create a shared
vision and to develop an action plan to bring about change.

➤ The resources and costs needed to provide appropriate services can
be significant. Literacy practitioners are in a position to understand
the needs of adults with learning disabilities and to locate commu-
nity resources that are free or available at a reasonable cost. In addi-
tion, literacy practitioners can work with other community organi-
zations to arrange collaborative partnerships that can create access
to resources and advocate for changes in policies and procedures
that could improve access for adult learners.

By developing community linkages, literacy programs may be able to

➤ help adults who desire testing to confirm learning disabilities to
gain access to formal and professional diagnostic testing adminis-
tered by a psychologist;

➤ obtain training opportunities needed for family, community, and
employment success that are beyond the mission of the literacy pro-
gram;

➤ obtain social and emotional support for adults to discuss issues
involving living with learning disabilities; and
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➤ promote advocacy by assisting in securing civil rights protections
and appropriate accommodations for learners.

The following state and community services may assist adults with learn-
ing disabilities. Contact information for many of these organizations can
be found in the Resources for Learning section in this guidebook.

CHILDREN AND ADULTS WITH ATTENTION DEFICIT DISORDERS (CHADD)

This group can provide information, support, and advocacy for persons
with learning disabilities who have been diagnosed with attention deficit
disorder (ADD) or attention deficit hyperactivity disorder (ADHD).
They may also be able to connect adults with learning disabilities spe-
cialists and, in some cases, to arrange for lower-cost diagnostic testing or
other services.

DEPARTMENT OF VOCATIONAL REHABILITATION OR 

DEPARTMENT OF REHABILITATIVE SERVICES

This is a federally supported, state-run agency that provides employment
services to adults with disabilities. Policies related to testing and services
vary from state to state. Services provided may include covering costs for
literacy training, diagnostic testing, job training, or college courses.
Diagnostic testing for learning disabilities to determine eligibility for
support can be provided as part of entrance into programs.

DISABILITY COUNCILS

Many communities have representatives from a variety of community
groups working together to coordinate policies and services and to advo-
cate for people with disabilities.

EMPLOYER-SPONSORED JOB-TRAINING PROGRAMS

Many businesses sponsor literacy or job training. Their personnel
departments may have individuals who coordinate or deliver these train-
ing activities.

HOSPITALS

Some large hospitals collaborate with community agencies to provide
diagnostic testing for learning disabilities. Some literacy groups have cul-
tivated these relationships because hospitals regularly deal with Medicaid
regulations and procedures, which allow for payment for diagnostic test-
ing. While most literacy programs do not have the infrastructure to
access these funds, large hospitals do.
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INDEPENDENT LIVING PROGRAMS

These programs may pay for some literacy services.

INTERNATIONAL DYSLEXIA ASSOCIATION

This group, formerly known as the Orton Dyslexia Society, can provide
information, support, and advocacy for persons with learning disabili-
ties. They may be able to connect adults with learning disabilities spe-
cialists and, in some cases, to arrange for lower-cost diagnostic testing or
other services.

LEARNING DISABILITIES ASSOCIATION (LDA)

This group can provide information, support, and advocacy for persons
who have or may have learning disabilities. There are LDA chapters in
most states. They may be able to connect adults with learning disabilities
specialists and, in some cases, to arrange for lower-cost diagnostic testing
or other services.

MEDICAID/MEDICAL INSURANCE PROGRAMS

Some medical programs may pay for literacy services and diagnostic test-
ing. Early Periodic Screening Diagnosis and Treatment (EPSDT) services
may be available. The Health Care Finance Administration (HCFA) is
responsible for Medicaid and has policies for covering the expenses of
some diagnostic testing.

POSTSECONDARY EDUCATIONAL INSTITUTIONS

Most universities, colleges, and community colleges have testing and
other services for persons with disabilities or suspected disabilities.
Faculty may also be willing to collaborate in providing free or reduced-
cost testing and other services as part of psychologist and teacher train-
ing efforts. For example, groups of programs can arrange to have gradu-
ate students perform testing under the supervision of a psychologist.

PRIVATE PSYCHOLOGISTS

The yellow pages include the names of certified psychologists who can
provide formal diagnostic testing and may arrange follow-up services.
Some psychologists work with community agencies, and a group of local
organizations might be able to contract for testing at a reduced cost.

PRIVATE SCHOOLS

Some private schools offer services and diagnostic testing for adults with
learning disabilities, and may be willing to make flexible payment
arrangements for adults with limited resources.
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PROGRAMS SUPPORTING WELFARE REFORM

Many individuals on welfare may have learning disabilities. A number of
agencies addressing welfare are supportive of efforts to identify adults
with learning disabilities and find appropriate interventions to help
them move to self-sufficiency.

PUBLIC SCHOOLS

Special education services provided through IDEA may be available for
young adults under 22 without high school diplomas. These services can
include diagnostic testing.

SUPPLEMENTAL SECURITY INCOME (SSI)

This program can provide direct income to persons with disabilities.
Diagnostic testing to determine eligibility for support is also provided.

SUPPORTED EMPLOYMENT SERVICES

This program can provide for job training and job coaches.

VOCATIONAL EDUCATION AND TRAINING PROGRAMS

Vocational programs have education and training services that can meet
the needs of adults with learning disabilities. These programs may need
information about accommodations and how to provide better instruc-
tion in mixed-ability classrooms.

Programs that provide testing may have a psychologist test adults with
learning difficulties. However, the psychologist may determine after testing
that the difficulties are not severe enough to quality for the learning dis-
abilities diagnosis. For others, the severity will be sufficient to qualify for
this diagnosis. The psychologist’s report will provide documentation that
enables the adult to become qualified for the rights to protections as a per-
son with a disability, including the right to accommodations in testing and
in the workplace. More information on issues related to obtaining formal
diagnostic testing is included in Guidebook 2: The Assessment Process.

Step 2: Enlist Administrative Support

Literacy teachers and tutors cannot effect broad-sweeping change by
themselves. They may be able to make some changes in the way they
work with adults with learning disabilities, but they need the support of
program administrators, from the chief executive officer level to the lit-
eracy program leaders, to make the change process successful.

Program leaders can bring together the various community stakeholders,
encourage the creation of a shared vision, and work toward identifying
agencies to which learners can be referred for issues such as diagnosis of
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learning disabilities, vision and hearing screening, employment support,
and health care. Program leaders can also ensure that literacy program staff
have the opportunity to meet frequently and engage in meaningful dialogue
about the change process and their progress toward their stated goals.

Step 3: Provide Meaningful and Ongoing Professional
Development Opportunities

Literacy programs should have a vision about the nature of, practices for
addressing, and legal issues associated with learning disabilities. This
vision is most effective when shared by program staff and a variety of
community organizations, and requires an investment in high-quality
professional development opportunities focused on improving services
for adults with learning disabilities.

Staff should select program and professional development activities
based on a long-term commitment to increase the success of adults with
learning disabilities. Most practices require an initial investment of three
to five years to introduce a practice to the staff in a literacy program.
After a practice is in place, continued success of the practice requires an
ongoing investment of resources and staff time to update and review the
practice and to ensure that it stays effective.

Step 4: Identify Resources

To effect change, literacy program leaders and staff need to work with
other stakeholders to identify resources which will allow for increased
contact time with learners, frequent high-quality professional develop-
ment opportunities, specialized program staff (lead teachers or learning
disabilities specialists), and other elements which will improve the qual-
ity of services provided to adults with learning disabilities.

Step 5: Continuously Monitor and Improve the Change
Process

After developing an action plan, literacy program staff need to continu-
ously monitor their progress toward goals and adjust the plan, as appro-
priate. To assess the process effectively, program staff should consider the
following questions:

➤ What are the criteria for evaluating the change process? (For exam-
ple, how will success be measured?)

➤ Who will provide the evaluation input?

➤ Who will review the results?
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➤ How will the results be used?

➤ Who will monitor the desired outcomes?

➤ How will new ideas and needs be incorporated?

➤ How will the need for continuous improvement be communicated
and encouraged?

Indicators of High-Quality Services
Literacy program staff can evaluate their progress toward developing
high-quality programs by ensuring that the programs have the following
characteristics on this checklist:

AN ASSESSMENT PROCESS SENSITIVE TO LEARNING DISABILITIES SERVES AS AN

UMBRELLA FOR ALL PROGRAM SERVICES.

❑ Written policies, procedures, and practices ensure that assessment
activities are tied to decisions that are required to deliver high-qual-
ity services to learners at each phase of the literacy program.

❑ Written policies,procedures,and practices ensure that assessment activities
evaluate how the adult is learning, as well as what the adult has learned.

❑ Written policies, procedures, and practices ensure that there are
appropriate activities for determining at intake if an adult has pre-
viously been identified as having a learning disability.

SCREENING FOR LEARNING DISABILITIES IS CONCEPTUALIZED AS AN ONGOING PROCESS

THAT IS LINKED TO THE OVERALL ASSESSMENT PROCESS.

❑ Written policies, procedures, and practices ensure that staff know
how to identify patterns of behavior that might suggest the presence
of learning disabilities.

❑ Written policies, procedures, and practices define the activities that
comprise an ongoing process for screening for learning disabilities.

❑ Written policies, procedures, and practices ensure that the selection
of instruments and activities for use in screening for learning dis-
abilities is based on research-based standards of best practice.

❑ Staff know whether the screening instruments selected for use in
the process of screening for learning disabilities meet national stan-
dards for best practice, and compensate for shortcomings by col-
lecting other assessment information.
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S E C T I O N  4 :  S Y S T E M S  A N D  P R O G R A M  C H A N G E B R I D G E S  T O  P R A C T I C E 6 1
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THERE ARE CLEAR GUIDELINES FOR ALTERING INSTRUCTION BASED ON DIFFERENT

TYPES AND LEVELS OF ASSESSMENT INFORMATION.

❑ Staff understand how the screening process adopted by the program
is linked to the overall assessment process.

DECISION-MAKING IS COLLABORATIVE AND IS BASED ON A VARIETY OF PEOPLE REVIEW-

ING A VARIETY OF SOURCES OF INFORMATION.

❑ Written policies, procedures, and practices ensure that staff under-
stand the process for making decisions about implementing specif-
ic screening activities for learning disabilities.

❑ Written policies, procedures, and practices ensure that decisions are
based on multiple sources of data.

❑ Written policies, procedures, and practices ensure that staff know
how to counsel learners about options and services when learning
disabilities are suspected.

STAFF WORK TO LINK LEARNERS WITH OTHER GROUPS TO OBTAIN REQUIRED ASSESS-

MENTS THAT ARE BEYOND THE SERVICES PROVIDED BY A PROGRAM.

❑ Written policies, procedures, and practices demonstrate that there is
a process for linking the learner to community resources that can
provide more intensive and formal diagnostic testing for learners
who desire more information about potential learning disabilities.

❑ Staff members know the formal diagnostic testing process that is
used for legally confirming a learning disability.

❑ Staff members know how to use information from reports provid-
ed by a psychologist to modify literacy services.

❑ Written policies, procedures, and practices ensure that staff modify
literacy services based on information included in reports provided
by a psychologist.

ASSESSMENT PROCEDURES LEAD TO PLANNING AND TEACHING ACTIVITIES THAT

INCREASE THE SUCCESS OF ADULTS WITH LEARNING DISABILITIES.

❑ Written policies, procedures, and practices ensure that assessment
information is used to shape goals, plans, and the selection of
appropriate curriculum options to help the learner  achieve goals.

❑ Written policies, procedures, and practices ensure that assessment
information is used to select appropriate instructional methods,
including legal accommodations and instructional adaptations.
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Sample Report Card on
Screening Instruments
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The following instruments have a completed report card:

Academic Attribute Survey 2
Bringing Literacy Within Reach: Identifying and Teaching Adults with

LD
Cooper Screening of Information Processing
Diagnostic Assessment of Reading with Trial Teaching Strategies

(DARTTS)
Dyslexia Screening Instrument
Jordan Prescriptive Tutorial Reading Program
Koller Adolescent and Adult Behavior Scale, Revised
Mississippi Assessment Technique for Identifying LD in Adults

Enrolled in ABE Programs (MATILDA)
Payne Learning Needs Inventory
Phoenix LD Quick Screen for Adults
PowerPath to Adult Basic Learning
Screening Test for Adults with Learning Difficulties (STALD)
Slingerland High School Level Screening
Strengths and Limitations Inventory: Vocational

A P P E N D I X  B

Report Cards on Selected
Screening Instruments
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si
ca

l d
is

ab
ili

ty
, o

r 
ps

yc
hi

at
ri

c
di

sa
bi

lit
y)

. S
om

e 
ac

co
m

m
od

at
io

ns
 m

ay
 in

cl
ud

e
ex

te
nd

ed
 t

im
e 

or
 a

n 
or

al
 p

ro
to

co
l, 

in
st

ea
d 

of
 a

 w
ri

tt
en

on
e.

L
oo

k 
fo

r:
gu

id
el

in
es

 f
or

 d
et

er
m

in
in

g 
w

he
th

er
 o

r 
no

t 
to

 r
ef

er
 t

he
in

di
vi

du
al

 f
or

 f
ur

th
er

 t
es

ti
ng

.

Yo
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sh
ou

ld
 f

in
d:

• 
cr

it
er

ia
 f

or
 m

ak
in

g 
re

fe
rr

al
 d

ec
is

io
ns

• 
st

ep
s 

to
 f

ol
lo

w
 in

 m
ak

in
g 

a 
de

ci
si

on
• 

fo
rm

s,
 c

ha
rt

s,
 g

ra
ph

s,
 e

tc
., 

to
 h

el
p 

fo
rm

 y
ou

r 
de

ci
si

on
• 

de
sc

ri
pt

io
ns

 o
f 

pe
rf

or
m

an
ce

 b
en

ch
m

ar
ks

L
oo

k 
fo

r:
a 

de
sc

ri
pt

io
n 

of
 t

he
 t

im
e 

re
qu

ir
ed

 f
or

 a
dm

in
is

tr
at

io
n,

 
sc

or
in

g,
 a

nd
 in

te
rp

re
ta

ti
on

.

Yo
u 

sh
ou

ld
 f

in
d:

• 
a 

st
at

em
en

t 
of

 w
he

th
er

 o
r 

no
t 

th
e 

te
st

 is
 t

im
ed

, 
sp

ec
ify

in
g 

ti
m

es
• 

m
in

im
um

 a
nd

 m
ax

im
um

 s
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ri
ng

 t
im

es
• 

es
ti

m
at

e 
of

 t
im

e 
re

qu
ir

ed
 f

or
 s

co
ri

ng
 a
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 in

te
rp

re
ta

ti
on

L
oo

k 
fo

r:
a 

de
sc

ri
pt

io
n 

of
 a

cc
om

m
od

at
io

ns
 f

or
 in

di
vi

du
al

s 
w

it
h

di
sa

bi
lit

ie
s.

Yo
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sh
ou
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 f

in
d:

• 
su

gg
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ti
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s 
fo

r 
sp

ec
ifi

c 
ac

co
m

m
od

at
io

ns
 li

nk
ed

 t
o

sp
ec

ifi
c 

di
sa

bi
lit

ie
s

• 
a 

de
sc

ri
pt

io
n 

of
 r

es
ea

rc
h 

va
lid

at
in

g 
ap

pr
op

ri
at

en
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s
of

 t
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 a
cc

om
m

od
at

io
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 f

or
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ng
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y
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R
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• 
(p

p.
 1

1–
12

):
 M

at
er

ia
l c

on
si

st
s 

of
 a

 S
cr

ee
ni

ng
Q

ue
st

io
nn

ai
re

 c
he

ck
lis

t 
to

 “
as

si
st

 in
 id

en
ti

fy
in

g 
ad

ul
ts

w
ho

 m
ay

 b
e 

at
 r

is
k 

fo
r 

ha
vi

ng
 le

ar
ni

ng
 d

is
ab

ili
ti

es
”

an
d 

an
 in

fo
rm

al
 a

ss
es

sm
en

t 
ch

ec
kl

is
t 

to
 h

el
p 

id
en

ti
fy

sp
ec

ifi
ca

lly
 r

el
at

ed
 s

ki
lls

. A
dd

it
io

na
l u

se
 o

f 
st

an
da

rd
-

iz
ed

 a
ca

de
m

ic
 t

es
ts

 a
nd

/o
r 

pr
of

es
si

on
al

 c
on

su
lta

ti
on

 if
as

se
ss

m
en

ts
 a

re
 n

ot
 s

uf
fic

ie
nt

 a
re

 r
ec

om
m

en
de

d.
• 

(p
.1

3)
: I

ns
tr

um
en

t 
is

 a
n 

in
fo

rm
al

 a
ss

es
sm

en
t 

to
 id

en
ti

-
fy

 s
tu

de
nt

s 
at

 r
is

k.
  “

A
 d

ef
in

it
iv

e 
di

ag
no

si
s 

w
ou

ld
re

qu
ir

e 
a 

m
or

e 
ex

te
ns

iv
e 

ev
al

ua
ti

on
 w

it
h 

a 
sp

ec
ia

lis
t 

in
le

ar
ni

ng
 d

is
ab

ili
ti

es
.

• 
N

o 
fo

rm
al

 b
en

ch
m

ar
ks

 f
or

 r
ef

er
ra

l. 
La

rg
el

y 
ba

se
d 

on

as
se

ss
m

en
t 

co
nd

uc
to

r’s
 o

w
n 

ju
dg

m
en

t.
• 

(p
. 1

3)
: S

cr
ee

ni
ng

 q
ue

st
io

nn
ai

re
 t

ak
es

 o
ne

 h
ou

r, 
th

e
Su

m
m

ar
y 

C
he

ck
lis

t 
sh

ou
ld

 b
e 

“c
om

pl
et

ed
 im

m
ed

i-
at

el
y 

fo
llo

w
in

g 
th

e 
in

te
rv

ie
w

.”
• 

N
o 

ti
m

e 
m

en
ti

on
ed

 f
or

 in
fo

rm
al

 a
ss

es
sm

en
t.

• 
N

o 
sc

or
in

g.

• 
(p

. 6
):

 S
ec

ti
on

 o
n 

aw
ar

en
es

s 
of

 p
ot

en
ti

al
 e

m
ot

io
na

l
se

ns
it

iv
it

y 
of

 a
du

lts
 w

it
h 

LD
.

• 
(p

p.
 7

8–
83

):
 S

ec
ti

on
 o

f 
“G

en
er

al
 T

ea
ch

in
g 

St
ra

te
gi

es
”

co
ns

id
er

ed
 “

he
lp

fu
l i

n 
al

l a
sp

ec
ts

 o
f 

te
ac

hi
ng

 li
te

ra
cy

to
 a

n 
ad

ul
t 

w
it

h 
le

ar
ni

ng
 d

is
ab

ili
ti

es
.”

 in
cl

us
iv

e 
of

ge
ne

ra
liz

ed
 s

ta
te

m
en

ts
 c

on
ce

rn
in

g 
a 

“s
tu

de
nt

-c
en

-
te

re
d 

ap
pr

oa
ch

,”
 s

up
po

rt
 a

nd
 e

nc
ou

ra
ge

m
en

t,”
 a

nd
“a

tt
en

ti
on

.”
• 

H
ow

ev
er

, n
o 

sp
ec

ifi
c 

LD
s 

or
 o

th
er

 d
is

ab
ili

ti
es

 m
en

-
ti

on
ed

, n
or

 a
ny

 r
es

ea
rc

h 
gi

ve
n.
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5.
 T

he
 s

cr
ee

ni
ng

 m
at

er
ia

l a
de

qu
at

el
y 

re
pr

es
en

ts
 t

he
 f

ul
l r

an
ge

 o
f 

le
ar

ni
ng

 
di

sa
bi

lit
ie

s 
ch

ar
ac

te
ri

st
ic

s.
T

hi
s 

st
an

da
rd

 in
di

ca
te

s 
th

e 
im

po
rt

an
ce

 o
f 

sc
re

en
in

g
fo

r 
th

e 
di

ff
er

en
t 

ty
pe

s 
of

 m
an

ife
st

ed
 le

ar
ni

ng
 d

is
ab

ili
-

ti
es

, s
uc

h 
as

 w
or

d 
re

co
gn

it
io

n,
 m

at
h 

ca
lc

ul
at

io
n,

 m
at

h
re

as
on

in
g,

 w
ri

tt
en

 a
nd

 o
ra

l e
xp

re
ss

io
n,

 li
st

en
in

g 
co

m
-

pr
eh

en
si

on
, a

nd
 r

ea
di

ng
 c

om
pr

eh
en

si
on

.

6.
 T

he
 s

cr
ee

ni
ng

 m
at

er
ia

l i
s 

co
ns

is
te

nt
w

it
h 

w
ha

t 
is

 c
ur

re
nt

ly
 k

no
w

n 
ab

ou
t 

le
ar

n-
in

g 
di

sa
bi

lit
ie

s.
In

 t
hi

s 
st

an
da

rd
, t

he
 e

m
ph

as
is

 is
 o

n 
w

he
th

er
 t

he
 m

at
e-

ri
al

s 
ar

e 
co

ns
is

te
nt

 w
it

h 
cu

rr
en

t 
kn

ow
le

dg
e 

of
 le

ar
ni

ng
di

sa
bi

lit
ie

s.
 L

ea
rn

in
g 

di
sa

bi
lit

ie
s 

as
se

ss
m

en
t 

sh
ou

ld
ch

an
ge

 a
s 

ou
r 

un
de

rs
ta

nd
in

g 
ab

ou
t 

le
ar

ni
ng

 d
is

ab
ili

ti
es

ch
an

ge
s.

7.
 T

he
 s

cr
ee

ni
ng

 m
at

er
ia

l r
el

ia
bl

y 
m

ea
su

re
s

th
e 

in
di

vi
du

al
’s 

le
ar

ni
ng

 c
ha

ra
ct

er
is

ti
cs

.
Te

st
s 

us
ed

 t
o 

sc
re

en
 p

er
so

ns
 w

it
h 

LD
 m

us
t 

ac
cu

ra
te

ly
re

fle
ct

 a
 p

er
so

n’
s 

kn
ow

le
dg

e,
 s

ki
lls

, a
nd

 a
bi

lit
ie

s.
 T

es
t

m
us

t 
yi

el
d 

co
ns

is
te

nt
 r

es
ul

ts
.

L
oo

k 
fo

r:
de

sc
ri

pt
io

n 
of

 w
hi

ch
 le

ar
ni

ng
 d

is
ab

ili
ti

es
 c

ha
ra

ct
er

is
ti

cs
m

ay
 b

e 
as

se
ss

ed
 w

it
h 

th
e 

in
st

ru
m

en
t.

Yo
u 

sh
ou

ld
 f

in
d:

• 
re

se
ar

ch
 v

al
id

at
in

g 
th

e 
te

st
 f

or
 t

he
 s

pe
ci

fic
 le

ar
ni

ng
di

sa
bi

lit
ie

s 
ch

ar
ac

te
ri

st
ic

(s
) 

of
 in

te
re

st

L
oo

k 
fo

r:
a 

de
sc

ri
pt

io
n 

of
 t

he
 b

as
is

 f
or

 t
he

 t
es

t 
th

at
 is

 c
on

si
st

en
t

w
it

h 
cu

rr
en

t 
le

ar
ni

ng
 d

is
ab

ili
ti

es
 t

he
or

ie
s.

Yo
u 

sh
ou

ld
 f

in
d:

• 
st

at
em

en
ts

 o
f 

th
eo

re
ti

ca
l b

as
is

 f
or

 t
he

 t
es

t
• 

ex
pl

an
at

io
ns

 o
f 

le
ar

ni
ng

 d
is

ab
ili

ti
es

 c
on

si
st

en
t 

w
it

h
sp

ec
ifi

c 
th

eo
ri

es
 (

fo
r 

ex
am

pl
e,

 n
eu

ro
ps

yc
ho

lo
gi

ca
l,

be
ha

vi
or

al
, d

ev
el

op
m

en
ta

l)
• 

in
fo

rm
at

io
n 

ab
ou

t 
co

nt
en

t 
va

lid
it

y
• 

re
se

ar
ch

 o
f 

ho
w

 t
he

 t
es

t 
it

em
s 

w
er

e 
de

ve
lo

pe
d 

an
d

va
lid

at
ed

L
oo

k 
fo

r:
re

se
ar

ch
 in

di
ca

ti
ng

 t
he

 t
es

t’s
 a

cc
ur

ac
y 

in
 m

ea
su

ri
ng

 t
he

in
di

vi
du

al
’s 

le
ar

ni
ng

 c
ha

ra
ct

er
is

ti
cs

.

Yo
u 

sh
ou

ld
 f

in
d:

• 
te

m
po

ra
l r

el
ia

bi
lit

y 
(s

ho
ul

d 
be

 c
lo

se
 t

o 
1)

• 
in

te
rr

at
er

 r
el

ia
bi

lit
y 

(s
ho

ul
d 

be
 c

lo
se

 t
o 

1)
• 

st
an

da
rd

 e
rr

or
 o

f 
m

ea
su

re
m

en
t 

(s
ho

ul
d 

be
 lo

w
)

S
T

A
N

D
A

R
D

S
E

V
A

L
U

A
T

I
O

N
P

R
O

C
E

S
S

E
V

I
D

E
N

C
E
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• 
In

fo
rm

al
 a

ss
es

sm
en

ts
 c

ov
er

: r
ea

di
ng

 (
37

);
 w

ri
tt

en
ex

pr
es

si
on

 (
53

);
 s

pe
lli

ng
 (

59
);

 n
um

er
ac

y 
an

d 
ca

lc
ul

a-
ti

on
 s

ki
lls

 (
69

);
 t

he
se

 in
cl

ud
e 

as
pe

ct
s 

su
ch

 a
s 

co
m

pr
e-

he
ns

io
n,

 v
is

ua
l/

sp
at

ia
l/

au
di

to
ry

/m
ot

or
, m

em
or

y,
 e

tc
.

• 
N

o 
va

lid
it

y 
or

 o
th

er
 r

es
ea

rc
h 

gi
ve

n.

• 
(p

. 1
):

 B
as

ed
 o

n 
th

e 
“c

om
bi

ne
d 

ef
fo

rt
s 

of
 le

ar
ni

ng
 d

is
-

ab
ili

ti
es

 e
xp

er
ts

, l
it

er
ac

y 
co

or
di

na
to

rs
 a

nd
 r

ep
re

se
nt

a-
ti

ve
s 

of
 li

te
ra

cy
 o

rg
an

iz
at

io
n 

ac
ro

ss
 C

an
ad

a,
 t

he
 L

D
A

C
de

ve
lo

pe
d 

a 
sc

re
en

in
g 

pr
oc

ed
ur

e 
an

d 
te

ac
hi

ng
 s

tr
at

eg
ie

s
fo

r 
lit

er
ac

y 
pr

og
ra

m
s,

 a
s 

co
nt

ai
ne

d 
in

 t
hi

s 
m

an
ua

l.”
Pr

od
uc

t 
w

as
 d

ev
el

op
ed

 t
o 

co
m

pl
em

en
t 

ex
is

ti
ng

 li
te

ra
cy

pr
og

ra
m

s,
 a

nd
 c

an
/s

ho
ul

d 
be

 a
da

pt
ed

 t
o 

ot
he

r 
le

ar
ni

ng
en

vi
ro

nm
en

ts
.

• 
(p

p.
 2

–5
): 

G
iv

es
 “

de
fin

iti
on

, c
au

se
s a

nd
 fr

eq
ue

nc
y 

of
 L

D
s.”

• 
(p

. 1
63

): 
A

 se
ct

io
n 

of
 “

fu
rt

he
r 

in
fo

rm
at

io
n 

an
d 

re
so

ur
ce

s.”
• 

N
o 

te
ch

ni
ca

l i
nf

or
m

at
io

n 
gi

ve
n.

• 
N

o 
re

se
ar

ch
 o

n 
‘h

ow
 t

es
t 

it
em

s 
w

er
e 

de
ve

lo
pe

d 
an

d 
va

l-
id

at
ed

.’

• 
N

o 
re

lia
bi

lit
y 

or
 o

th
er

 t
ec

hn
ic

al
 in

fo
rm

at
io

n 
pr

ov
id

ed
.
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8.
 T

he
 s

cr
ee

ni
ng

 m
at

er
ia

l a
cc

ur
at

el
y 

pr
e-

di
ct

s 
w

ho
 m

ay
 h

av
e 

a 
le

ar
ni

ng
 d

is
ab

ili
ty

.
In

fo
rm

at
io

n 
sh

ou
ld

 s
up

po
rt

 u
se

 o
f 

th
e 

sc
re

en
in

g 
m

at
e-

ri
al

 f
or

 p
re

di
ct

in
g 

w
ho

 m
ay

 a
nd

 w
ho

 m
ay

 n
ot

 h
av

e 
a

le
ar

ni
ng

 d
is

ab
ili

ty
.

9.
 T

he
 s

cr
ee

ni
ng

 m
at

er
ia

l a
cc

ur
at

el
y 

pr
ed

ic
ts

 a
 le

ar
ni

ng
 d

is
ab

ili
ty

 r
eg

ar
dl

es
s 

of
 

a 
pe

rs
on

’s 
ag

e,
 g

en
de

r,
 r

ac
e,

 e
th

ni
ci

ty
, o

r
pr

im
ar

y 
la

ng
ua

ge
.

D
ep

en
de

nt
 u

po
n 

an
y 

of
 t

he
se

 f
ac

to
rs

, a
 s

cr
ee

ni
ng

m
at

er
ia

l m
ay

 b
e 

ac
cu

ra
te

/i
na

cc
ur

at
e,

 r
es

pe
ct

fu
l/

de
ro

ga
-

to
ry

, r
el

ev
an

t/
ir

re
le

va
nt

, m
ot

iv
at

in
g/

un
m

ot
iv

at
in

g 
or

m
ea

ni
ng

fu
l/

un
m

ea
ni

ng
fu

l f
or

 a
 g

iv
en

 in
di

vi
du

al
.

L
oo

k 
fo

r:
a 

de
sc

ri
pt

io
n 

of
 r

es
ea

rc
h 

w
hi

ch
 in

di
ca

te
s 

th
e 

m
at

er
ia

l
is

 e
ff

ec
ti

ve
 f

or
 a

du
lts

 s
im

ila
r 

to
 t

ho
se

 y
ou

 m
ay

 b
e

sc
re

en
in

g.

Yo
u 

sh
ou

ld
 f

in
d:

 
• 

re
se

ar
ch

 t
ha

t 
in

cl
ud

ed
 a

du
lts

 w
it

h 
si

m
ila

r 
ch

ar
ac

te
ri

s-
ti

cs
 t

o 
pe

rs
on

s 
yo

u 
w

ill
 t

es
t

• 
(p

. 1
3)

: M
at

er
ia

l a
ss

is
ts

, n
ot

 p
re

di
ct

s,
 L

D
s;

 a
ss

es
s-

m
en

ts
 m

ay
 d

is
ti

ng
ui

sh
 in

di
vi

du
al

s 
“a

t 
ri

sk
.”

 
• 

(p
. 1

):
  E

m
ph

as
is

 f
or

 u
se

 o
f 

m
at

er
ia

l i
s 

w
it

hi
n 

an
ad

ul
t 

lit
er

ac
y 

pr
og

ra
m

.
• 

N
o 

re
se

ar
ch

 p
ro

vi
de

d.

10
. R

es
ea

rc
h 

su
pp
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 b
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 d
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 c
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 b
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 m
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.
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at
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at
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g.

ALLD LD Guidebook 2.FIN  1/14/02  4:26 PM  Page 90



5.
 T

he
 s

cr
ee

ni
ng

 m
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re
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 d
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 m
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 o
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 c
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 c
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at
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 d
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l r
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 c
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ra
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 p
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 d
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 c
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 f
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 d
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at
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 c
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, d
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 t
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 t
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• 
(p
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):
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d 
to

 d
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e 
be

tw
ee

n 
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os
e 

w
ho
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la
y 

dy
sl

ex
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 c
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 t
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at
in

g 
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 c
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ti
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n 
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n 
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 c
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 b
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 f
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di
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at
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, d

ev
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en
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D
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p.

 1
5 

an
d 

th
ro

ug
ho

ut
 t

hi
s

ch
ap

te
r.

• 
(p

. 1
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 r
el
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lit
y 
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en
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6
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 c
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ve
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w
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%
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 c
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 d
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en
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.
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 m
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at
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 d
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 f
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 p
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 d
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 f
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 s
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l m
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 b
e 
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, r
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, m
ot

iv
at

in
g/

un
m

ot
iv

at
in

g 
or

m
ea

ni
ng

fu
l/

un
m

ea
ni

ng
fu

l f
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l
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 m
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 b
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lts

 w
it

h 
si

m
ila

r 
ch

ar
ac

te
ri

s-
ti

cs
 t

o 
pe

rs
on

s 
yo

u 
w

ill
 t

es
t
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it

h 
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 c
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 d
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 d
ys

le
xi

a 
pr

o-
gr

am
s,

 s
om

e 
no

t.

10
. R

es
ea

rc
h 

su
pp
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.
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at
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l m
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 p
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 m
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 b
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 c
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 d
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 o
f t

ho
se

w
ho

 “
fa

ile
d”

 D
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 d
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ts

K
o

lle
r 

A
d

o
le

s
c

e
n

t
 a

n
d

 A
d

u
lt

 B
e

h
a

vi
o

r

S
c

a
le

, R
e

vi
s

e
d

U
n

iv
e

rs
it

y
 o

f 
M

is
s

o
u

ri

U
n

iv
e

rs
it

y
 o

f 
M

is
s

o
u

ri
, 1

6
 H

ill
 H

a
ll

C
o

lu
m

b
ia

, M
O

  6
5

2
11

(5
7

3
) 

8
8

2
-5

0
9

6

(5
7

3
) 

8
8

4
-5

9
8

9

$
2

.0
0

 F
o

rm
s

, $
7.

0
0

 M
a

n
u

a
l

19
9

5

J
a

m
e

s
 K

o
lle

r

In
t

e
rv

ie
w

d
is

a
b

ili
t

ie
s

re
s

p
o

n
d

e
n

t
s

 m
a

y
 b

e
 a

n
y

 s
ig

n
if

ic
a

n
t

 o
t

h
e

r 
w

h
o

 h
a

s
 o

b
s

e
rv

e
d

t
h

e
 t

a
rg

e
t

 in
d

iv
id

u
a

ls
 o

ve
r 

t
im

e
 in

 a
 v

a
ri

e
t

y
 o

f 
s

it
u

a
t

io
n

s
; c

o
m

p
u

t
e

r-

g
e

n
e

ra
t

e
d

 s
c

o
ri

n
g

 p
a

c
k

a
g

e
 is

 a
va

ila
b

le

o
b

s
e

rv
e

d
 b

e
h

a
vi

o
rs

 b
y

 a
 t

h
ir

d
 p

e
rs

o
n

 w
it

h
 a

 3
6

-i
t

e
m

 

m
u

lt
id

im
e

n
s

io
n

a
l m

e
a

s
u

re
 (

s
u

c
h

 a
s

 o
b

e
d

ie
n

c
e

, m
e

m
o

ry
, a

u
d

it
o

ry
 s

t
im

u
li,

 v
e

rb
a

l r
e

p
e

t
it

io
n

s
);

 

6
 s

u
b

s
c

a
le

s
 a

s
s

e
s

s
 t

h
e

 f
o

llo
w

in
g

: b
e

h
a

vi
o

r 
p

ro
b

le
m

s
, i

n
fo

rm
a

t
io

n
 p

ro
c

e
s

s
in

g
 p

ro
b

le
m

s
, p

e
rc

e
p

t
u

a
l

o
rg

a
n

iz
a

t
io

n
 p

ro
b

le
m

s
, p

o
o

r 
t

a
s

k 
p

e
rs

is
t

e
n

c
e

, n
e

g
a

t
iv

e
 s

e
lf

-e
va

lu
a

t
io

n
s

, a
n

d
 s

o
c

ia
l i

s
o

la
t

io
n

.

X

X
X

X
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• 
(p

. 1
):

 o
f 

th
e 

m
an

ua
l s

ta
te

s 
th

at
 it

 is
 “

us
er

 f
ri

en
dl

y.
” 

 
• 

T
he

 p
eo

pl
e 

in
vo

lv
ed

 c
an

 b
e 

“p
ar

en
ts

, s
po

us
es

, t
ea

ch
-

er
s,

 c
ou

ns
el

or
s,

 o
r 

an
y 

si
gn

ifi
ca

nt
 o

th
er

 w
ho

 h
as

 h
ad

th
e 

op
po

rt
un

it
y 

to
 o

bs
er

ve
 t

he
 in

di
vi

du
al

...
”(

p.
 1

–2
).

• 
(p

p.
 2

2–
27

):
 G

iv
e 

de
sc

ri
pt

io
ns

 o
f 

su
bs

ca
le

s 
an

d 
re

fe
r-

en
ce

 t
o 

T
/r

aw
 s

co
re

s 
of

 e
ac

h.
 N

o 
in

di
ca

ti
on

s 
of

 h
ow

lo
ng

 t
hi

s 
al

l t
ak

es
.
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2.
 G

ui
de

lin
es

 r
eg

ar
di

ng
 w

he
th

er
 o

r 
no

t 
to

re
fe

r 
th

e 
in

di
vi

du
al

 f
or

 f
ur

th
er

 t
es

ti
ng

 a
re

cl
ea

r 
an

d 
re

as
on

ab
le

.
T

hi
s 

st
an

da
rd

 c
on

ce
rn

s 
th

e 
st

ep
s 

an
d 

in
fo

rm
at

io
n 

to
be

 c
on

si
de

re
d 

in
 d

ec
id

in
g 

w
he

th
er

 t
o 

re
fe

r 
th

e 
in

di
vi

d-
ua

l f
or

 a
ss

es
sm

en
t 

of
 a

 p
os

si
bl

e 
le

ar
ni

ng
 d

is
ab

ili
ty

.

3.
 T

he
 t

im
e 

re
qu

ir
ed

 t
o 

co
nd

uc
t 

th
e

sc
re

en
in

g 
pr

oc
ed

ur
e 

is
 r

ea
so

na
bl

e.
T

hi
s 

st
an

da
rd

 c
on

ce
rn

s 
th

e 
am

ou
nt

 o
f 

ti
m

e 
re

qu
ir

ed
to

 c
om

pl
et

e 
a 

sc
re

en
in

g.
 L

en
gt

h 
of

 t
im

e 
fo

r 
ad

m
in

is
-

tr
at

io
n 

ca
n 

in
flu

en
ce

 b
ot

h 
th

e 
ex

am
in

er
’s 

an
d 

th
e 

ad
ul

t
le

ar
ne

r’s
 p

er
fo

rm
an

ce
.

4.
 T

he
 s

cr
ee

ni
ng

 m
at

er
ia

l a
llo

w
s 

ac
co

m
m

o-
da

ti
on

s 
fo

r 
in

di
vi

du
al

s 
w

it
h 

di
sa

bi
lit

ie
s.

T
hi

s 
st

an
da

rd
 c

on
ce

rn
s 

th
e 

ac
co

m
m

od
at

io
ns

 r
eq

ui
re

d
fo

r 
pe

rs
on

s 
al

re
ad

y 
de

fin
ed

 a
s 

ha
vi

ng
 a

 d
is

ab
ili

ty
 (

fo
r

ex
am

pl
e,

 lo
w

 v
is

io
n,

 p
hy

si
ca

l d
is

ab
ili

ty
, o

r 
ps

yc
hi

at
ri

c
di

sa
bi

lit
y)

. S
om

e 
ac

co
m

m
od

at
io

ns
 m

ay
 in

cl
ud

e
ex

te
nd

ed
 t

im
e 

or
 a

n 
or

al
 p

ro
to

co
l, 

in
st

ea
d 

of
 a

 w
ri

tt
en

on
e.

L
oo

k 
fo

r:
gu

id
el

in
es

 f
or

 d
et

er
m

in
in

g 
w

he
th

er
 o

r 
no

t 
to

 r
ef

er
 t

he
in

di
vi

du
al

 f
or

 f
ur

th
er

 t
es

ti
ng

.

Yo
u 

sh
ou

ld
 f

in
d:

• 
cr

it
er

ia
 f

or
 m

ak
in

g 
re

fe
rr

al
 d

ec
is

io
ns

• 
st

ep
s 

to
 f

ol
lo

w
 in

 m
ak

in
g 

a 
de

ci
si

on
• 

fo
rm

s,
 c

ha
rt

s,
 g

ra
ph

s,
 e

tc
., 

to
 h

el
p 

fo
rm

 y
ou

r 
de

ci
si

on
• 

de
sc

ri
pt

io
ns

 o
f 

pe
rf

or
m

an
ce

 b
en

ch
m

ar
ks

L
oo

k 
fo

r:
a 

de
sc

ri
pt

io
n 

of
 t

he
 t

im
e 

re
qu

ir
ed

 f
or

 a
dm

in
is

tr
at

io
n,

 
sc

or
in

g,
 a

nd
 in

te
rp

re
ta

ti
on

.

Yo
u 

sh
ou

ld
 f

in
d:

• 
a 

st
at

em
en

t 
of

 w
he

th
er

 o
r 

no
t 

th
e 

te
st

 is
 t

im
ed

, 
sp

ec
ify

in
g 

ti
m

es
• 

m
in

im
um

 a
nd

 m
ax

im
um

 s
co

ri
ng

 t
im

es
• 

es
ti

m
at

e 
of

 t
im

e 
re

qu
ir

ed
 f

or
 s

co
ri

ng
 a

nd
 in

te
rp

re
ta

ti
on

L
oo

k 
fo

r:
a 

de
sc

ri
pt

io
n 

of
 a

cc
om

m
od

at
io

ns
 f

or
 in

di
vi

du
al

s 
w

it
h

di
sa

bi
lit

ie
s.

Yo
u 

sh
ou

ld
 f

in
d:

• 
su

gg
es

ti
on

s 
fo

r 
sp

ec
ifi

c 
ac

co
m

m
od

at
io

ns
 li

nk
ed

 t
o

sp
ec

ifi
c 

di
sa

bi
lit

ie
s

• 
a 

de
sc

ri
pt

io
n 

of
 r

es
ea

rc
h 

va
lid

at
in

g 
ap

pr
op

ri
at

en
es

s
of

 t
he

 a
cc

om
m

od
at

io
ns

 -
 f

or
 t

es
ti

ng
 a

cc
ur

ac
y

S
T

A
N

D
A

R
D

S
E

V
A

L
U

A
T

I
O

N
P

R
O

C
E

S
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E
V

I
D

E
N

C
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• 
(p

p.
 1

9–
20

):
 T

el
ls

 h
ow

 t
o 

sc
or

e 
th

e 
m

at
er

ia
l d

ep
en

d-
in

g 
on

 h
ow

 m
an

y 
of

 c
er

ta
in

 #
’s 

w
er

e 
ci

rc
le

d 
on

 c
er

-
ta

in
 q

ue
st

io
ns

.
• 

(p
.1

9)
: G

iv
es

 t
he

 c
ri

te
ri

a 
fo

r 
re

fe
rr

al
.  

(T
he

 s
ub

sc
al

es
ca

n 
th

en
 b

e 
ca

lc
ul

at
ed

 b
y 

ra
w

 s
co

re
 a

nd
 r

an
ge

d 
lo

w
,

av
er

ag
e 

or
 h

ig
h 

w
it

h 
lo

w
 r

ef
le

ct
in

g 
lo

w
 le

ve
l o

f 
pr

ob
-

le
m

s 
an

d 
vi

ce
 v

er
sa

. T
he

se
 r

aw
 s

co
re

s 
ca

n 
be

 c
on

ve
rt

-
ed

 t
o 

T
-s

co
re

s 
in

 A
pp

en
di

x 
B

 (
pp

. 5
1–

54
).

 A
 s

co
re

he
re

 o
f 

60
 o

r 
hi

gh
er

 in
di

ca
te

s 
fu

rt
he

r 
pr

oc
ed

ur
es

ne
ed

 t
o 

be
 t

ak
en

, l
es

s 
th

an
 4

0 
ar

e 
no

t 
si

gn
ifi

ca
nt

.)

• 
(p

. 2
):

 S
ta

te
s 

th
at

 it
 t

ak
es

 5
–1

0 
m

in
ut

es
 t

o 
co

m
pl

et
e

th
e 

fo
rm

.
• 

(p
. 1

9)
: S

ta
te

s 
th

at
 t

he
 a

ve
ra

ge
 t

im
e 

to
 c

om
pl

et
e 

is
10

 m
in

ut
es

 o
r 

ra
ng

e 
fr

om
 7

–1
5 

m
in

ut
es

.
• 

N
o 

in
di

ca
ti

on
 o

f 
ho

w
 lo

ng
 it

 t
ak

es
 t

o 
sc

or
e 

th
e 

te
st

.

• 
(p

. 1
6)

: N
o 

ac
co

m
m

od
at

io
ns

 f
or

 p
er

so
n 

be
in

g 
ev

al
u-

at
ed

 a
re

 g
iv

en
. D

oe
s 

st
at

e 
th

at
 t

he
 p

er
so

n 
fil

lin
g 

ou
t

th
e 

ev
al

ua
ti

on
 f

or
m

 n
ee

ds
 t

o 
ha

ve
 a

 9
th

-g
ra

de
 r

ea
d-

in
g 

le
ve

l a
nd

 m
ay

 b
e 

al
lo

w
ed

 t
o 

re
ad

 t
he

 in
fo

rm
at

io
n

al
ou

d 
if 

ne
ce

ss
ar

y.
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5.
 T

he
 s

cr
ee

ni
ng

 m
at

er
ia

l a
de

qu
at

el
y 

re
pr

es
en

ts
 t

he
 f

ul
l r

an
ge

 o
f 

le
ar

ni
ng

 
di

sa
bi

lit
ie

s 
ch

ar
ac

te
ri

st
ic

s.
T

hi
s 

st
an

da
rd

 in
di

ca
te

s 
th

e 
im

po
rt

an
ce

 o
f 

sc
re

en
in

g
fo

r 
th

e 
di

ff
er

en
t 

ty
pe

s 
of

 m
an

ife
st

ed
 le

ar
ni

ng
 d

is
ab

ili
-

ti
es

, s
uc

h 
as

 w
or

d 
re

co
gn

it
io

n,
 m

at
h 

ca
lc

ul
at

io
n,

 m
at

h
re

as
on

in
g,

 w
ri

tt
en

 a
nd

 o
ra

l e
xp

re
ss

io
n,

 li
st

en
in

g 
co

m
-

pr
eh

en
si

on
, a

nd
 r

ea
di

ng
 c

om
pr

eh
en

si
on

.

6.
 T

he
 s

cr
ee

ni
ng

 m
at

er
ia

l i
s 

co
ns

is
te

nt
w

it
h 

w
ha

t 
is

 c
ur

re
nt

ly
 k

no
w

n 
ab

ou
t 

le
ar

n-
in

g 
di

sa
bi

lit
ie

s.
In

 t
hi

s 
st

an
da

rd
, t

he
 e

m
ph

as
is

 is
 o

n 
w

he
th

er
 t

he
 m

at
e-

ri
al

s 
ar

e 
co

ns
is

te
nt

 w
it

h 
cu

rr
en

t 
kn

ow
le

dg
e 

of
 le

ar
ni

ng
di

sa
bi

lit
ie

s.
 L

ea
rn

in
g 

di
sa

bi
lit

ie
s 

as
se

ss
m

en
t 

sh
ou

ld
ch

an
ge

 a
s 

ou
r 

un
de

rs
ta

nd
in

g 
ab

ou
t 

le
ar

ni
ng

 d
is

ab
ili

ti
es

ch
an

ge
s.

7.
 T

he
 s

cr
ee

ni
ng

 m
at

er
ia

l r
el

ia
bl

y 
m

ea
su

re
s

th
e 

in
di

vi
du

al
’s 

le
ar

ni
ng

 c
ha

ra
ct

er
is

ti
cs

.
Te

st
s 

us
ed

 t
o 

sc
re

en
 p

er
so

ns
 w

it
h 

LD
 m

us
t 

ac
cu

ra
te

ly
re

fle
ct

 a
 p

er
so

n’
s 

kn
ow

le
dg

e,
 s

ki
lls

, a
nd

 a
bi

lit
ie

s.
 T

es
t

m
us

t 
yi

el
d 

co
ns

is
te

nt
 r

es
ul

ts
.

L
oo

k 
fo

r:
de

sc
ri

pt
io

n 
of

 w
hi

ch
 le

ar
ni

ng
 d

is
ab

ili
ti

es
 c

ha
ra

ct
er

is
ti

cs
m

ay
 b

e 
as

se
ss

ed
 w

it
h 

th
e 

in
st

ru
m

en
t.

Yo
u 

sh
ou

ld
 f

in
d:

• 
re

se
ar

ch
 v

al
id

at
in

g 
th

e 
te

st
 f

or
 t

he
 s

pe
ci

fic
 le

ar
ni

ng
di

sa
bi

lit
ie

s 
ch

ar
ac

te
ri

st
ic

(s
) 

of
 in

te
re

st

L
oo

k 
fo

r:
a 

de
sc

ri
pt

io
n 

of
 t

he
 b

as
is

 f
or

 t
he

 t
es

t 
th

at
 is

 c
on

si
st

en
t

w
it

h 
cu

rr
en

t 
le

ar
ni

ng
 d

is
ab

ili
ti

es
 t

he
or

ie
s.

Yo
u 

sh
ou

ld
 f

in
d:

• 
st

at
em

en
ts

 o
f 

th
eo

re
ti

ca
l b

as
is

 f
or

 t
he

 t
es

t
• 

ex
pl

an
at

io
ns

 o
f 

le
ar

ni
ng

 d
is

ab
ili

ti
es

 c
on

si
st

en
t 

w
it

h
sp

ec
ifi

c 
th

eo
ri

es
 (

fo
r 

ex
am

pl
e,

 n
eu

ro
ps

yc
ho

lo
gi

ca
l,

be
ha

vi
or

al
, d

ev
el

op
m

en
ta

l)
• 

in
fo

rm
at

io
n 

ab
ou

t 
co

nt
en

t 
va

lid
it

y
• 

re
se

ar
ch

 o
f 

ho
w

 t
he

 t
es

t 
it

em
s 

w
er

e 
de

ve
lo

pe
d 

an
d

va
lid

at
ed

L
oo

k 
fo

r:
re

se
ar

ch
 in

di
ca

ti
ng

 t
he

 t
es

t’s
 a

cc
ur

ac
y 

in
 m

ea
su

ri
ng

 t
he

in
di

vi
du

al
’s 

le
ar

ni
ng

 c
ha

ra
ct

er
is

ti
cs

.

Yo
u 

sh
ou

ld
 f

in
d:

• 
te

m
po

ra
l r

el
ia

bi
lit

y 
(s

ho
ul

d 
be

 c
lo

se
 t

o 
1)

• 
in

te
rr

at
er

 r
el

ia
bi

lit
y 

(s
ho

ul
d 

be
 c

lo
se

 t
o 

1)
• 

st
an

da
rd

 e
rr

or
 o

f 
m

ea
su

re
m

en
t 

(s
ho

ul
d 

be
 lo

w
)

S
T

A
N

D
A

R
D

S
E

V
A

L
U

A
T

I
O

N
P

R
O

C
E

S
S

E
V

I
D

E
N

C
E
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• 
M

an
ua

l (
p.

 1
3)

: S
ta

te
s 

th
at

, “
T

he
 f

ac
to

rs
 id

en
ti

fie
d

ar
e 

m
ea

su
re

s 
of

 c
ha

ra
ct

er
is

ti
cs

 t
ha

t 
ha

ve
 b

ee
n 

pr
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T
he following tests were not designed as screening instruments for
learning disabilities. Their primary purpose is to provide infor-
mation about other areas of a learner’s performance. Testing for

learning disabilities may include some of these measures, but not for
screening purposes.

Achievement Tests
Academic Assessment and Remediation of Adults with Learning

Disabilities: Five County Adult Education Program, Athens, GA
Brigance Diagnostic Inventory of Essential Skills: Curriculum

Associates
Objectives Referenced Bank of Items and Tests (ORBIT): CTB

McGraw-Hill
Wide Range Achievement Test (WRAT-3/WRAT)
Woodcock Johnson Psycho Educational Battery (WJPEB-R)

Aptitude Tests
Auditory Screen: Literacy Skills Seminar, Orange County Branch,

Orton Dyslexia Society
Detroit Tests of Learning Aptitude (DTLA)
Gallistel-Ellis Test of Coding
Haptic Visual Discrimination Test: McCarron-Dial Systems
Learning Efficiency Test

A P P E N D I X  C

Inappropriate Assessment
Instruments for LD
Screening in Adults
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Perceptual Memory Task: McCarron-Dial Systems
Ross Test of Higher Cognitive Processes (RTHCP)
Scotopic Sensitivity Syndrome: HUC Irlin Institute
Wechsler Memory Scale
Woodcock Johnson Psycho Educational Battery (WJPEB-R)

Behavioral Tests
Walker Problem Behavior Identification Checklist

ESL Tests
CELSA and BSTEL (ESL tests): Association of Classroom Teachers

GED Tests
GED Official Practice Test w/ audio: Steck-Vaughn

Intelligence Tests
Raven’s Progressive Matrices: Oxford Psych Press
Slosson Intelligence Test (SIT-R)
Test of Nonverbal Intelligence (TONI/TONI 2)
Wechsler Adult Intelligence Scale (WAIS-R)
Wechsler Intelligence Scale for Children (WISC)
Woodcock Johnson Psycho Educational Battery (WJPEB-R)

Language Tests
Peabody Picture Vocabulary Test (S/E revised) (PPVT-R)
Test of Language Segmentation (TALS): Dr. Diane Sawyer

Learning Styles Test
Learning Barriers Inventory Guide: Ruth Lambert, 196 Bridge Street,

Manchester, NH 03104
Learning Disabilities Council Booklet: Janet Williams, Learning

Disabilities Council, APO Box 8451, Richmond, VA 23226, (804)
744-5177

Learning Styles Instrument: Center for Innovative Teaching
Experiences

“Learning Style Inventory” in Help Yourself. How to Take Advantage of
Your Learning Styles; Sonnbuchner, New Readers Press

N A T I O N A L  A D U L T  L I T E R A C Y  A N D  L E A R N I N G  D I S A B I L I T I E S  C E N T E R

1 3 0 B R I D G E S  T O  P R A C T I C E  G U I D E B O O K  2 :  T H E  A S S E S S M E N T  P R O C E S S

ALLD LD Guidebook 2.FIN  1/14/02  4:26 PM  Page 130



Motor Tests
Bender Gestalt: Amer. Ortho. Psych. Press
Delacato: Dr. Dennison’s Psycho-Motor Screening
Grip Strength (Hand Dynamometer): Lafayette Instrument Company
Purdue Pegboard: Lafayette Instrument company
Slosson Drawing Coordination Test

Placement Tests
ABLE Placement Test: Psychological Corp.
CASAS (life skills, employability skills and special needs)
CES: developed by State of CT based on California’s CASAS
Laubach Way to Reading Diagnostic Inventory: New Reader’s Press
Objectives Referenced Bank of Items and Tests (ORBIT): CTB

McGraw-Hill

Program Materials
Alaska Career Information System (ARCIS)
Learning Disabilities Manual: Union County Adult Education

Program, New Jersey
Portland Community College Assessment: Office of Community

College Services, Oregon.

Reading Tests
Dolch Basic Sight Word Test
Gray Oral Reading Test (GORT-3)
Gates-McGinitie Reading Test
Monroe Reading Paragraphs: Self-developed
Nelson Denny
Reading for Today: Steck-Vaughn
Reading Style Inventory: National Reading Style Institute, Marie

Carbo
San Diego Quick Assessment Test
Slosson Oral Reading Test (SORT)
Wilson Screening System: Wilson Language Training Corp.

Sensory Screening Tests
Bernell-o-scope for distance, near acuity and binocularity screening:

Bernell Co., IN

A P P E N D I X  C B R I D G E S  T O  P R A C T I C E 1 3 1

N A T I O N A L  A D U L T  L I T E R A C Y  A N D  L E A R N I N G  D I S A B I L I T I E S  C E N T E R

ALLD LD Guidebook 2.FIN  1/14/02  4:26 PM  Page 131



Spelling Tests
Diagnostic Spelling Potential Test (DSPT) Academic Therapy Pub
Target Spelling Series

Tests Requiring a License,
Certification, or Degree
Special training and certification is required for a person to be able to
administer many of the instruments, including those in the following
list. In some instances, certification may require college training.

Raven’s Progressive Matrices: Oxford Psych Press
Wechsler Adult Intelligence Scale (WAIS-R)
Wechsler Intelligence Scale for Children (WISC)

Tests Developed with Limited Information
The following tests are informal assessment measures. While they may be
good measures, the test developers have not prepared materials that
allowed for a thorough evaluation. At a later date, these measures may be
considered for use in the screening process.

Building Methods that Work. Specially developed through joint grant
with DORS, Mental Health and DD, Planning Council on
Developmental Disabilities and SOS Office.

Informal Written LD/Dyslexia Screen. Self-developed, also in ERIC
Document #324 427.

Learning Disabilities Manual: Union County Adult Education
Program, New Jersey
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Importance of Reliability and Validity 
of Information
The following simplistic example shows why reliability and validity are
important variables in measurement.

You decide to build a new birdhouse, so you stop at the local lumberyard
to buy a tape measure. You see a new type of tape measure made of soft
rubber and decide to buy it. You work on building the birdhouse the next
weekend; it’s hot on Saturday and very cold on Sunday. As you nail the
last nail, you realize that the final product is a mess. It just doesn’t fit
together and it is the size of a car.

What happened? Well, the problems were due to the reliability and valid-
ity of the measuring instrument—the tape measure. Because the tape
measure was made of rubber, it was affected by heat. It expanded on hot
days and shriveled on cold days. This inconsistency lead to faulty mea-
surement. Reliability refers to consistency of measurement. The reason why
the birdhouse was the size of a car was a problem with validity. The ruler
happened to be incorrectly manufactured with inches marked when the
measurement was actually “feet.” Validity refers to an instrument measur-
ing what it is supposed to measure.

Actually, consumers are faced with the issues of reliability and validity all
the time. When consumers seek services from a physician (surgery or
not), auto mechanic (replace the brakes or not), or accountant (tax

A P P E N D I X  D

Reliability and Validity
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deductible item or not), they assume that those professionals are making
reliable (consistent) and valid (correct) decisions. Similarly, literacy
practitioners should have the best possible information about best prac-
tices before making decisions that will affect learners.

A test score with little validation or low reliability is unacceptable and
does not accurately sample an adult learner’s performance. On the other
hand, a test score with acceptable validity and reliability will give both
the practitioner and the adult confidence in decisions that are made
based on test results.

Definition of Reliability

Expected Correlations

The technical manual for a screening instrument should provide informa-
tion about reliability. Perfect agreement results in a correlation of 1.00.
Often the Pearson product moment correlation is the calculation formula
that is used. Because perfection doesn’t occur in life, the question fre-
quently asked is what correlation should be expected. Salvia and Ysseldyke
(1991) provide a standard of expectations for different types of tests: .90
for individual diagnostic tests, .80 for group-administered tests, and .60 for
screen tests. Just based on these lower expectations for screening instru-
ments, the problem of relying on only one paper-and-pencil test is evident.

Relationship to Standard Error of Measurement

Another helpful measure of reliability is the standard error of measure-
ment. Simply put, tests with high reliability should have low standard
error of measurement scores. Again, this score indicates consistency of
scores. To continue the above IQ test example, a reliable IQ test would
probably have a standard error of measurement score of 4. This means
that if you had a score of 130 today, you may not score exactly 130 if you
retook the test tomorrow. Variables such as room temperature, your
hunger, or a fight with your spouse may influence your test result, but
you would expect to score from 126 to 134 (130 plus or minus 4 points).
In contrast, if you selected a test with a standard error of measurement
of 15, you may score in the gifted range (over 130 IQ) one day and in the
normal range (less than 130 IQ) the next.

Where to Find Results

The examples of reliability so far have been simplistic, because there are
several types of reliability based on the test’s characteristics. In the relia-
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bility section of the test’s technical manual, you should expect informa-
tion about test-retest and internal consistency reliability for every test.
Also, the test may have alternative-form and inter-rater (sometimes
called inter-scorer reliability).

Types of Reliability

Test-Retest Reliability

This reliability coefficient and its standard error of measurement show
the influence of time on one person taking the same test twice. In this
instance, you would expect the test scores on consecutive days to be sta-
ble (e.g., high reliability scores close to 1.0). You should expect to find a
test-retest reliability coefficient and its standard error of measurement in
the test’s technical manual. Synonyms for this type of reliability are “tem-
poral reliability” or “stability coefficient.” Every test should have this
information in its technical manual.

Internal Consistency

Internal consistency is another calculation that the reader should expect
to find in the test’s technical manual. This information describes the
quality of the test content. Typically, the test authors will correlate the
odd items with the even items. Well constructed tests should have
extremely high correlations. The common calculation formulas are the
Spearman-Brown split-half formula, Kuder-Richardson formula, or
Cronbach coefficient alpha values. Every test should have this informa-
tion in its technical manual.

Inter-Rater Reliability

Many tests, such as achievement tests, are based on the adult’s direct
responses. The adult answers questions and the answers are totaled.
Other assessment instruments are based on someone else rating the
adult’s behavior. Examples of these types of assessment instruments are
social behavior scales where staff members rate the adult’s social behav-
ior. If the assessment instrument is well constructed, you would expect
that the score obtained by two examiners rating the same adult would be
the similar. This inter-rater reliability and SEM is particularly important
for tests whose answers are subjectively scored, such as writing samples.
Expect this information in the technical manual if the respondent is a
third party, not the adult.
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Alternate-Form Reliability

Some tests, especially achievement tests, have alternative forms. For
example, Form A of the test may be given in the fall and Form B given in
the spring. Two forms are used to avoid the possible problem of a student
remembering particular test items. The basic process that the test author
uses to create alternative forms is to select similar content for each form.
You hope that the two forms yield an equivalent score. Because of the
cost involved, screening instruments rarely have alternative forms and
thus alternate-form reliability is not given. Expect this information in the
technical manual if there are alternative forms.

Comparing Reliability Scores

As mentioned earlier, a test cannot be valid unless it is reliable. When
selecting which screening instrument to use, compare the reliability
scores of the instruments. This precision is reflected in a reliability coef-
ficient, which can range from 0.00 to 1.00. The closer the reliability coef-
ficient is to 1.00, the more precise the score. If no score is provided, the
quality of the screening instrument should be questioned.

Definition of Validity
The most important type of validity to look at in a screening instrument
is predictive validity. There are other types of validity, but the main ques-
tion for screening instruments is “Can the screening instrument differ-
entiate learners with and without learning disabilities?” For a discussion
of other types of validity, see Salvia and Ysseldyke (1991). The technical
manual should provide information about predictive validity. Included
in this section should be a description of the type of learner used in the
predictive study. For example, the screening instrument may have been
created for secondary students. This information should be weighted
when deciding which screening instrument to use.

Validity Results
Figure D.1 shows the possible outcomes for predictive validity decisions.
The possible outcomes are correct identification, correct rejection, false
positive, and false negative.

➤ Correct identification: A learner with a learning disability is 
correctly judged as having a learning disability.

➤ Correct rejection: A learner without a learning disability is 
correctly judged as not having a learning disability.
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➤ False positive: A non-learning disabled participant may incorrectly
be judged as having a learning disability; this is a false positive error.
A false positive is the error that most testers are likely to make,
because the common opinion is that it is beneficial to label learners
as disabled and to provide accommodations. This error also is
referred to as a “false alarm” or a Type I error.

➤ False negative: A student who is truly learning disabled may be
judged as non-learning disabled; this is a false negative error. From
many perspectives, this error is the more serious because the stu-
dent does not receive legal protections or accommodations. The
false negative error also is referred to as a “miss” or a Type II error.

Comparing Reliability Scores
A test score’s predictive accuracy is represented numerically as a validity
coefficient. This value ranges from -1.00 to +1.00. The closer the value is
to 1.00, the more accurate the test score is for predicting.

Another numerical value of a test score’s predictive validity is the ratio of
correct classifications to incorrect classifications, or the percentage of
correct classifications. The closer the value is to 100% accuracy, the bet-
ter the screening procedure. This classification accuracy is likely the most
useful, because the accuracy is based on a particular cutoff score. If the
learner’s score exceeds the cutoff, you should recommend a referral for
diagnostic assessment. If the score is below that cutoff, you should not
recommend a referral. Consequently, you should know how accurate the
decisions are for a chosen cutoff score.

These numerical values are not going to be high. Rarely will you find
validity coefficients of .75 or higher, or classification accuracy as high as
75%. Learning disabilities conditions are difficult to accurately predict,
but tests with even low validity values can be useful.

Eligibility Outcomes
Evaluation
conclusion

True condition

Not learning
disabled

Learning
disabled

Learning Hit False alarm
disabled

Not learning Miss Correct rejection
disabled

FIGURE D.1

Confusion matrix
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Critical Questions for 
Adult Literacy Programs
To develop an adult literacy program that is responsive to the needs of
adults with learning disabilities, literacy program staff may find it helpful
to use the following critical questions as a framework for discussing and
planning services. Each of the five guidebooks will provide information
that can be used to help practitioners answer these critical questions:

➤ What makes adult literacy services sensitive to the needs of adults
with learning disabilities?

➤ What is the nature and impact of learning disabilities on adults?

➤ How does the law affect the quality of life of adults with learning
disabilities?

➤ What linkages to other community agencies are critical for literacy
programs to increase the success of adults with learning disabilities?

➤ How can literacy program staff ensure that systemic change will
increase the success of adults with learning disabilities?

➤ How can literacy program staff ensure that assessment practices in
adult literacy programs increase the success of adults with learning
disabilities?

➤ How can the choice of curriculum and curriculum materials affect
the success of adults with learning disabilities?

➤ How can instructional planning become more sensitive to the
needs of adults with learning disabilities?

➤ How can literacy program staff ensure that instruction increases
the success of adults with learning disabilities?

➤ How can literacy program staff ensure that accommodations and
instructional adaptations are appropriately selected and used to
increase the success of adults with learning disabilities?
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